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1 Management Summary

Higher Education Institutions in Europe are
experiencing a steady growth of an increasingly
diverse student body. Especially the
Professional Higher  Education (PHE)
Institutions, with their rather strong practical
orientation, are attracting a large numbef
new student groups, the soalled non
traditional students (NTS). In order to embrace
this increasing diversity, higher education
institutions need to adapt structurally and
culturally to the needs of these students and to
enable inclusion in the evedgy study
experience. One way of doing this is in
partnership with the existing student quality
assurance and representation structures
within  the universities, the student
organisations. But even here, noraditional
students are not sufficiently represted to put
their needs on the agenda.

The InclusiPHE project addresses this issue and
tries to find ways of supporting nemaditional
students in terms of student engagement and
to break down structural and cultural barriers

in order to create a morenclusive higher
education environment inside and outside the
classroom.

Before guidelines or recommerdhtions for
action can be designed, the barriers and
problems need to be closely examined and
analysed in order to derive the needs of the
NTS. The airof this first research phase will be
to

Identify the different types of non
traditional students

Identify the different dimensions and
levels of student engagement in PHE
Identify the challenges and barriers for
student engagement in PHE

Identify the best practices for inclusive
student engagement in PHE

Identify the different perspectives on
inclusive student engagement

Identify ideas for inclusive engagement
in broader society

An iterative multiapproach research design

was set up, ainmg at taking advantage of the

multiple institutions involved in the InclusiPHE
project and to use their respective networks
and resources in order to gather qualitative
information.An internal research  was

conducted within the PHEs and partner
organisatbns. Based on the results, four RHE
internal and one international focus group with
a total of 34 experts discussed the identified
topics in order to gain a deeper understanding
of the challenges and barriers for inclusive
student engagement in PHEISs.

Thenon-traditional student

The term nortraditional student is context
dependent, can be permanent but also
temporary or episodic and cannot always be
traced back to exactly one diversity feature. In
this report, NTS are identified as belonging to
at least o of three groupsunderrepresented
students, disadvantaged students or
vulnerable students. Within PHE institutions,
the following diversity characteristics were
identified by the partners as being associated
with norttraditional students: Impairments,
Migration background, Mature students,
Gender imbalance, Gender identity, expression
and sexual orientation, Soc&conomic
background of the parental home, Caretaking

responsibilities, International background,
Alternative  education path, Rentering
studies.



Student Engagement

Student engagement has several forms and
dimensions and is often discussed in the
context of higher education in connection with
teaching & learning Within the InclusiPHE
project, the focus igrimarily on studentled
organisations as political actors and -co
creation partners in the design processes of
higher  education  structures.  Student
engagement can be expressed at different
levels such as course level, faculty level or
international level. The focus can be
educatbnal and programmeas well as target
group-oriented.

Problems and Challenges

Even though noitraditional students are a
very large heterogeneous group, they report
similar problems and barriers in terms of
student engagement. Five problem areas could
be dentified and analysed more precisely.

time and finance problems

visibility ~ problems of student
engagement results and opportunities
identification problems with the work
and goals of studeAed organisations
image problems of studeded
organisatiors

accessibility problems of studeigd
organisations

Needs and Potentials

Based on the problems and challenges,
different potentials and needs could be derived
to make student engagement but also higher
education institutions in general more
inclusive. These are at different levels and
require structural or cultural adaptations by
institutions or studerted organisations

themselves. Possible identified potentials are:

Offering different
opportunities
Increasing the visibility of diversity

participation

Strengthening support systems for NTS
Increasing points of contact between
studentled organisations and NTS
Strengthening networks  between
different levels of studented
organisations

Professionalising,  informing and
sensitising the teaching staff to the
needs of NTS

Involving nortraditional students in
the development of guidelines and
policies

Rewarding student engagement
financially or in form of credit points

Conclusion

The InclusiPHEproject aims at making
Professional Higher Education more inclusive
and student engagement more open to all
students. In a first step, a broad research has
been conducted in order to better understand
the characteristics of notraditional students
and the barriers and challenges they face in
higher education. Some potentials and good
practices have already been identifieand the
next InclusiPHE steps will be to address them.
For this purpose, the InclusiPHE consortium
will set up Strategies and Guidadis for

Inclusive Student Engagement in PHE
AyaadAddziazya I yR
develop an online toolkit and training

resources for Inclusive Student Engagement.

Altogether, the conducted research has
revealed ttat the term nontraditional student

is very broad, but the issues related to student
engagement are similar for moston-
traditional students. So far, student
engagement within studeried organisations
has been insufficiently addressed in relation to
inclusion. The InclusiPHE project tries to close
this gap and to give practical recommendations
for action. In order to achieve these goals, both
the studentled organisations and the PHE
institutions need to identify, reflect and reduce
their structural and ualtural barriers. This
process will be challenging, but it is essential
for a more inclusive higher education

{GdzRSy i a
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2 Introduction

The world is changing, and so is higher education. The challenges of tomorrow cannot solely be
NBazf SR oA (K HitsbRegadipRidg all syideats vtR tHeSnecessary skills for doing so.
However, this ambitious undertaking is not an obvious one. It heeds students to engage with their
institutions beyond classes and lectures, to become a full part of their higher eduadastitutions.
However, in order for students to do so, they must feel like their institution is a place for all of-them
welcome- and for this, all parts of the study journey must reflect the diversity of the student body.
However, many students facgexific challenges and barriers for becoming an integral part of the
institution. In order to address these barriers, we must understand them and work towards
representing all students on different levels. All students must feel welcome in student engapeme
and representation in order to reflect barriers and challenges for making higher education institutions
adapt and change.

Higher Education Institutions (HEIs) are becoming more diverse with a new and more heterogeneous
a0dzRSy G 02Re& & kdicatios, Bdea and family Bdkgdourd dgénder, agesiitation,
Y2UAQFGA2Y G2 adGddzRRes OdzZNNByd | yR FdzidzNBE 2 O0O0dzLJ A
expanding higher education, of opening access and of new labour market requiemsking for

highly qualified graduates (Schuetze et al. 2002, p. 311 f.), asking for new strategies in order to do
justice to the different facets of cultural and social background, the individual educational and
experiential background and the livingaumstances of the students (Nibuhr et al. 2012, p. 4).

This also holds true for Professional Higher Education Institutions (PHEIs) which the InclusiPHE project
will focus on-they typically attract a more diverse range of students with a higher prapodf norr
traditional students compared to more classical universities. There tend to be more adult students,
lifelong learners, parent students, students from a migrant background, students with an impairment,
etc. At the same time, PHE curricula havecsipe characteristics that influence student engagement
which is often overlooked in European and national higher education policy discussions, such as
shorter times spent in the institution due to many students studying at shorter courses and
considerabldime spent on practical placements outside the institution.

For a Professional Higher Education Institution to be truly inclusive, it needs to reflect its diverse range

of students. To achieve this, a PHEI should not just consider its study programmesetridg and

learning processes, but also aim for fully inclusive student engagement. Student engagement not only
relates to student activism and student involvement in decisitaking bodies, but also to the
a0NHzOG dzNB&a | yR LINT O tichstfeinsel2es. Alidl R gleinan® of2studienty A & |
engagement do not fully reflect the diverse student community in a PHEI and can be difficult to access

for nontraditional students and underrepresented student groups. The InclusiPHE project intends to
contribute to a more inclusive student environment by raising awareness for full student inclusion and
LINEGARAY3I t19La& YR GKSANI dddzRSy(GaQ 2NAFYAalFGA2)
make student engagement fully inclusive. This repottiésfirst step and the basis for addressing the

related challenges in making Professional Higher Education more inclusive. It sets out to identify and
understand the barriers and challenges that readitional students are facing when it comes to
inclusve student engagement in Professional Higher Education.



Info Box: The InclusiPHE Project

On 25 May 2018, European Ministers of higher education adopted the Paris Communique in
which they reiterated their commitment to the goals and policies of the European Higher
Education Area, whi | st al so acknowl edgi ng
soci al di mension of higher educati ono, sin
European higher education institutions should reflectth e di ver si ty of Eur
that there is a need to i mpr-epesentadcandevsireratden
groups. O

The InclusiPHE project connects the social dimension of HE with another fundamental pillar of
the EHEA - students' engagement - and has as main objective to contribute to creating a more
inclusive environment at PHEIs, by creating sets of interventions aimed at increasing non-
traditional student sé6 engagement in the |
needs and challenges of wider society students need to obtain key competences for active
citizenship. These competences can be de
University governance and participation in decision making at various levels, inclusive
strategies by student-led organizations, inclusive curricula, participative working methods and
partnerships between PHE providers, local communities and civil society organisations. Also
to maximise the retention and success of non-traditional students, an inclusive learning
environment is central and research has demonstrated that student retention and success is

improved through effective student engagement and sense of belonging.

InclusiPHE will explore the complex engagement of different students in the life of their
institutions. The project aims to improve policies, mechanisms and practices for inclusive
engagement of all students regardless of their background and circumstances - to engage
students in all aspects of teaching & learning journey, quality assurance & institutional decision
making, within the life of the institution and student life in the wider sense, and also enabling
them to fully embrace the democratic values of Higher Education (HE) in their interactions with
wider society.

The InclusiPHE consortium consists of 8 members and is led by Mondragon University (Spain).
Other partners are the European Students' Union (Belgium), the European Association of
Institutions in Higher Education i EURASHE (Belgium), the Institute for the Development of
Education (Croatia), Malta College of Arts, Science and Technology (Malta), Knowledge
Innovation Centre (Malta), Duale Hochschule Baden-Wuerttemberg (Germany), University
College Leuven-Limburg (Belgium).
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2.1 The report

This report is the first stepnd the basis for addressing the related challenges in making Professional
Higher Education more inclusive. It is the result of an iterative and+ayitfoach research conducted

in the first half of the year 2021 and providing the basis for the nextsstéphe InclusiPHE project.
The objectives of the research undertaken are summarized in the following figure.

{

Y~ 0 ’E)['? 9
Identify the different types of Identify the challenges and barriers Identify best practices for inclusive
non-traditional students for student engagement in PHE student engagement in PHE

O rd
s ;T
o ) (9 >Q
[
0 EAN N
D :
\
Identify the different dimensions and Identify the different perspectives on Identify ideas for inclusive
levels of student engagement in PHE inclusive student engagement engagement in the broader society

Fig. 1 Objectives of the InclusiPHE research report

2.2 InclusiPHE and related EU projects

The InclusiPHHEitiative is the first one to consider inclusive student engagement barriers and
challenges specifically for nagraditional students in Professional Higher Education. However, it builds

on results of other initiatives and is complementary to them intdbating to a more inclusive, equal

and social future higher education. Involved partners have already been involved in other current and
LINEB@PA2dza LINRP2SOGAa ¢AGK | F20dza 2y aidzRSydaqQ Sy3l
of disadvantagedtudents and will add to the expertise and knowledge base that InclusiPHE builds on,

in particular:

IDEAS (Identifying Effective Approaches to Enhancing the Social Dimension of Higher
Education), aimed to increase equitable access, participation & complaif Higher
Education across Europe

ESSA (European Students Sustainability Auditing), aimed at improving levels of student
satisfaction by allowing them to engage with rearld issues in the sphere of social
responsibility

IBelong (Towards a sense ofldrging in an inclusive learning environment), which uses a
novel approach to creating interventions at HEls that would assist disadvantaged, non



traditional students feel at home at University, developing their sense of belonging and this
increasing retetion rates and academic success of ficaditional students.

NEXUS (Promoting the nexus of migrants through active citizenship), which is looking at the
role civic education plays in inclusion of disadvantaged communities with a special focus on
newly arrived migrants

STUPS (Student Participation Without Borders) which aims to strengthen and promote the role
of students in the good governance of Higher Education institutions and in student
participation to fight inequalities

.2{9 0. 2f 23y Eyés) atating ini 2080 Sinciliding collection of data through
National Unions of Students in Europe, covering all the aspects of the social dimension of HE.

Other initiatives related to the challenges addressed by InclusiPHE:

ENGAGE Students (Promotingi&ldeesponsibility of Students by Embedding Service Learning
into Education Curricula), focusing on social responsibility of higher education institutions at
students and teachers level.

IN-EDU (INclusive communities through Media literacy & Critical ifgiigDUcation), focusing
developing good practice in media literacy and critical thinking education via inclusive, non
formal learning programmes which combine training and events at community level

SIEM (Social Inclusion and Engagement in Mobility), fiogws making international mobility
opportunities more inclusive, enabling students from all backgrounds to study, work or
volunteer abroad.

EPFIME (Inclusive Mobility), focusing on how national authorities and higher education
institutions can collabora more strongly to ensure the quality and the transferability of
support services for both incoming and outgoing students with disabilities in exchange
programmes.

STEP (European Student Engagement Project), contributing to the recognition and
improvement2 ¥ a0 dzRSydaQ | OGABS LI NLAOALNI GA2Y AY
MEDUSA (Master to Educate in Diversity and Social Inclusion), aiming at the development of
an international online Master in diversity education and social inclusion able to foster positive
attitudes towardsstudents with special educational needs.

13






3 Explanation of terms

3.1 Non-traditional student

2 AG0K GKS . 2t23yl tNrOSaasx (GKS 3ASYSNrf gArakK 2F (K
entering and graduating from higheducation institutions should reflect the diversity of Europe's

LJ2 LJdzt I~ (Theeyafeénew groups of diverse students who are increasingly entering higher
education institutions (HEISs), also called Acaditional students (NTS).

The term nonrtraditional student is broadly used in the context of higher education. Hall (1997)
provides a definition of diversity which can be applied to #ti@ditional students where he includes
differences in age, ethnicity, gender, skin colour, national origin, physicaitainand emotional
ability, religion, language, race, sexual orientation and sec@nomic status. In addition to speaking

of nonttraditional students, some refer to this type of students as underrepresented groups (Zinciewicz
et al. 2004). The definitionf a nontraditional student is therefore also contegependent and can
have different connotations depending on the country, institute or field of study. In addition, the
boundaries between traditional and nemaditional students are blurred, so a stewk can be
traditional in some aspects and naraditional in others at the same time (Schuetze et al. 2002). The
National Center for Education Statistics (NCES) categorize a student-graditional if he or she
inherits one of the following seven chataristics: Delays enrolment in college, attends part time,
works full time (35 hours or more per week) while enrolled, financial independence, caretaking
responsibilities, single parent, no high school diploma (Choy 2002). The problem with the imprecise
definitions of nontraditional students is that if they cannot be identified, it is difficult to address their
individual challenges and needs.

¢CKS Wt NAYOALX S& YR DddZARSfAYySa (G2 {INBy3adKSy (K¢
report refers to a broad classification of student groups which can be applied to better understand the
concept of noAraditional students. The first group mentioned are thederrepresented students

tKSe8 INBE RSAONAROSR |4 &dzy RS NNBdS ey deil, agey NBf |
nationality, geographic origin, soearonomic background, ethnic minorities) if its share among the
a0dzRSyiGda Aa 2SN OKIY (GKS &aKIFENB 2F | O2YLI NI ot S
p. 9). Students oftendve combinations of several of these characteristics and the classification as
underrepresented can also depend on the context and levels of higher education. The second group

are the disadvantaged studens T OAy3 GalLISOAFTAO OKers indighearSa 0O02Y
education. This can take many forms (e.g. Impairment, low family income, little or no family support,
orphan, many school moves, mental health, preghancy, having less time to study because one has to
SINY 2ySQa fAQGAY3I AyE RINIASHED ¢2 MIOKIOBMWYAIONNIT  H A
dimension must be considered as disadvantages can be partly permanent and partly appear and
disappear. A disadvantaged student can, but does not necessarily have to be an underrepresented
student as well The last group are theulnerable students As well as the disadvantaged students,

they face specific challenges but have in addition a specific need for protection. This is the case for
students with a risk for discrimination, who suffer from an illnesgmpairment or whose residence

permit depends on the success of their studies. This group are not always able to ensure their own
well-being and need additional support and are therefore categorized as vulnerable students
(EHEAROME2020 2020, p. 9).

! London Communiqué: Towards the European Hidfukication Area: responding to challenges in a globalized
world, 18 May 2007

15



Sin@ the characteristics of netraditional students are constantly in a state of flux and we are
therefore unable to give a precise definition, we refer to this classification when talking about non
traditional students.

In the InclusiPHE project context, every student who does not feel like an integral part of the
student and institutional community and/or who, due to their specific circumstances, does not

have the opportunity to get involved in student engagement during their studies is a non-
traditional student, even if only to a small extent.

16

3.2 Inclusion

Inclusion can be understood as an organisational approach that values and recognises diversity, rejects
stigmatisation of groups and cares for the rights and inclusion of vulneratggrTienda 2013, p.

467). Diversity provides the basis for inclusion and access to education for different groups. However,
diversity alone does not automatically lead to the inclusion of these groups in everyday university life
(Tienda 2013, p. 470).

The UNESCO Commission states here that inclusive education means that all people can participate in
quality education and develop their full potential. In this interpretation inclusion is on the one hand a
cultural but also a systemic issue. In order to isminclusive education and equal opportunities in
education, a systemic change must take place. As different as people are, so are their ways of learning
and educating themselves. In this explanation, the education systems must be able to adapt fiexibly t
this heterogeneity and not be rigid. It is not the learner who must integrate into an existing system,
but the education system must consider and adapt to the needs of all learners. Thus, the concept of
inclusion goes beyond the concept of integratioNESCO 2020).

To understand the exact meaning of the term inclusion, a distinction should be made with regard to
the term exclusion and integration (see Fig. 2). Exclusion denies access to certain groups that are not
seen as part of the group or societyctl exclusion refers to the process that pushes people to the
margins of society and that denies a person the right to participate fully (Bourdieu 1992). Integration
is often mistakenly equated with inclusion and illustrates the effort to include cegrainps that were

not originally identified as part of society. Integration means equal access within a system but not that
the general conditions adapt to the needs of the new members (Hinz 2002). Finally, inclusion aims at
the principle of full particiption and demands equal access at all levels and systematic as well as
cultural adaptations to meet the needs of all (UNESCO 2020).



Exclusion Integration Inclusion

Fig. 2: Graphic illustration of the differences between exclusion, integration and inclusion (own
representation cfSchmoelz et al. 2017)

3.3 Diversity

Current social and economic developments show that a balanced diversity (according to socio
economic and geographic origin, gender, seatittural background, mentality, horizon of experience,
sexual orientationreligion,age, etc.) can achieve two effects within an organisation, in particular: on
the one hand, optimisation, innovative capacity and gain in excellence through the inclusion of
different perspectives, and on the other hand, a target group orientation thaigeises the relevance

of previously excluded groups of people (Nibuhr et al. 2012, p. 16).

Diversity describes the recognition of groups and individual characteristics. The Diversity Wheel (see
figure 3) by Corina Nibuhr und Timur Diehn (2012) based otk of Lee Gardenswartz and Anita
Rowe (2003) and Marilyn Loden and Judy Rosener (1991) provides a good overview of different
diversity characteristics. The characteristics are divided into four dimensions. Riesthgnality,

which describes the genarbehaviour of a person and their way of interaction with others. Secondly,
the internal dimensionwith characteristics such as age, gendsexual orientationmental and
physical abilities or social background. The individual cannesslgtt or contol these characteristics.
Thirdly theexternal dimensionincludes characteristics such as place of residence, marital status or
education; these characteristics are therefore not innate, but rather the results of life events and
decisions made (Loden et.al991; Gardenswartz et al. 2003). And lastly, trganisational
dimensior= Ay Of dzRA y 3 St SySyia 0K I NB RSLISYRSyi
(Gardenswartz et al. 2003).

17



18

Social
background

Physical
ability orientation

- Personality
- Internal Dimension

External Dimension

Organisational Dimension

Fig. 3: Diversity Wheel (own representation c.f. Nibuhr et al. 204€edbon Loden et al. 1991;
Gardenswartz et al. 2003)

In order for higher education institutions to embrace this change and meet the complex needs of the
growing and increasingly diverse student body, both structural and cultural adjustments need to be
made. The keyword for facing these changes is diversity management. In this understanding, diversity
management is a wefbunded sociepolitical demand for social participation of all individuals and an
economic necessity to utilize the diverse potentialaikable in society. Diversity management is based

on certain principles that make diverse participation possible; these aredmuiimination and
equalisation of disadvantages, accessibility, equal opportunities and educational equality, creation of
participation and transparency, family orientation and wdifle balance, holistic approach, gender
mainstreaming, interculturality, recognition and development of potential. When managing diversity,
the different diversity characteristics must be consider&khavioural aspects differ between
individuals and do not automatically derive from certain personal characteristics. Certainly, target
group-specific measures are necessary in some cases. However, they also carry the risk of assigning
students to rigid ceegories and drawing conclusions about supposed deficits that have no evidence in
the individual case (Nibuhr et al. 2012). The InclusiPHE project is thus embedded in a context of
diversity management in higher education.



3.4 Student participation

Accordingto Weber et al. (2013), participation means the active involvement of people in all the
processes that affect their lives. Participation thus represents a central prerequisite for the functioning

of democracy and plays an important role both at the sodietacrclevel (e.g. in the context of
citizens' decisions) and at the individual mitegel (e.g. in the family). At the medevel of
organisations as central bearers of social change, participation is also increasingly being discovered as
an important s$ructural principle that ideally favours flat hierarchies and supports the active
participation of people in organisational and institutional steering and decisiaking processes
(Weber et al. 2013, p. 9).

Student patrticipation can be integrated on alirée levels and is, especially imost Europen

countries well developed. In the Higher Education Authority report, the role of students is described

Fda a02YLISGSYydGz I OGABS yR 02y aidNHzZOGAGS LI NIy SNEE
their institutions but also on a national or international level (Higher Education Authority 2016, p. VIII).

Participation has various forms. According to Ditzel & Bengt (2013), we can distinguish four different
types:

Active participation Students arénvolved in committees and organised structures. Students

in this group are strongly intrinsically motivated and socialised as helpful and active people.
For them, patrticipation is partly a value in itself. They are visible to the university as persons
andthus approachable.

Ad hoc participation Students are not involved in their everyday lives, but participate in
special, attentiorgrabbing actions such as education strikes, action days or even university
events. Students in this group are committed thaeving specific goals. Students in this group
tend not to be visible to the university, but are generally accessible to the university's
information and communication services.

Passive participationStudents only participate in leimvolvement activitis and only if this
results in a concrete benefit, e.g. in evaluation procedures. Students in this group are not
visible, but potentially accessible. It is possible to motivate them extrinsically for participation.
No participation: The priorities of students in this group lie in other areas. For them,
completing their studies, earning a living, family or leisure come first. Students in this group
are neither visible nor can active participation be expected (Ditzel et al. 20139¢il81).

The closer the participation opportunities and issues are to the reality of studying, the greater the
attention students are likely to pay in this regard. Turning points that lead to a greater closeness to the
university occur on the side of the monitted students through joining the student council or the
studentled organisations and on the side of the noommitted students through taking up an
auxiliary job, through more intensive contact with fellow students, teachers and through student
projeds (Ditzel et al. 2013, p. 17281).

3.5 Student engagement

A diverse student body holds the challenge for PHEIs to create opportunities to include all students in
the structural and cultural development and design of the institution and to represent tipgirans

and needs. This involvement can be strengthened by supporting inclusive access to engagement
opportunities to ensure a perspectiveh development and design process between higher education
institutions and students (National Student EngagemengRamme 2020).
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Student Engagement can be described as a process of collaboration between the higher education
institute and the students to shape decisiomaking, structures and cultures in higher education. It is

Ifta2 2F0Sy SELINPBREPR YA QRN PR ®A§&RIFGdz | & LI N
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engagement and the development and optimisation of processes and structures, students should
already be engaged in this process.

Ashwin et al. defines student engagement in terms of what is "formed" by students, distinguishing
between "formation ofunderstanding” which refers to the individual engagement of students in
lectures to produce learning outcomes, "formation of curricula" which focuses more on changing
course content, and "formation of communities" which concentrates on the opportunitiestfidents

to build networks e.g. irthe form of studentled organisations, to change the institution and its
structures in a sustainable way (Ashwin et al. 2015). Consequently, student Engagement cannot be
tied to one specific part or dimension of thestiiution and can be found in curricular and extra
curricular contexts (MerceMapstone et al. 2017).

The National Student Engagement Programme (2020) defines four domains of student engagement.
Inthe WD2 @GSNy I yOS I yddmam| sfutedt Sg8gériefis primarily understood as
participation in committees in which they influence the development, implementation and evaluation

of policies. The second domain4¢ S OKA y 3 lagdRefefsSd siifehtyedgBgement of
students in their own learning ard the process of enhancing that learning experience. THird,dzl £ A i &
' 3adz2NF yOS Iy R means Kphargeipadion Sy dllQprocesses of quality assurance and
enhancement. The last domain of student engagemelt{si dzZRSy i NBLINBaASYy 4l GA2y
giving students the opportunity to come together in setfjanised groups, to participate in democratic
processes, to elect representatives and to proactively start discussions about stetgntd change

within higher education institutions (National Ustent Engagement Programme 2020, p. 10). The
InclusiPHE project intends to address all domains, focussing on governance and management, quality
assurance and enhancement, and especially on student representation and organisation.

Studentled organisationsare thematic or political associations of students who come together in
groups outside their lectures. Student engagement is hereby linked to participation and means the
involvement of students in activities that shape processes within their study envanhm
Participation within organisations such as PHEIs means that students can express their opinions and
get involved for example in university committees (Ditzel et al. 2013).

Student engagement can operate on various levels with different goals. beafassified in seven

t SPSta 0aSS FAIAZNBE nod ' GKS AYyGSNylraarzylrt tS@S
umbrella organisation of 45 National Unions of Students (NUS) from 40 countries, aiming to represent
and promote the educatioriasocial, economic and cultural interests of students at the European level
towards all relevant bodies and, in particular, the European Union, Bologna Follow Up Group, Council
of Europe and UNESCO (ESU 2020). These unions or organisations can also twe fonational or
regional level, often with a thematic, political or study prograerelated agenda. On an institutional

level, studenled organisations are given an active role in board discussions, policy making and general
changes which affect altiglents at the institution. On Campus / Faculty level, student engagement
includes students from the same campus or faculty who focus mostly on catering, facilities, mobility,
etc. Student engagement on the Programme / Department level or the class feretakes place for
students who enrol in the same programe, sometimes represented by class representatives, mostly
focused on improving their learning experience and solving specific problems in their program
together with their teaching staff. Student engagement on the individual level is about students
engaging in their own learning process (Higher Education Authority 2016; UCLL IR 2021). This level
scheme shows that student engagement can take place withoutsidea studentled organisation.



International level

Levels of
Student Engagement

National level
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Programme / Department Level
Course level

Student level

Fig. 4: Levels of student engagement

In terms of content, a distinction can be made between different types of stuldgltrganisations,
for example:

a. Education / progranme-related organisationsHEIs can have & (0 dzRSy 1aQ dzyA2y 2N
represents students in all issues related to their student experience taily programmes can have

studentled organisations which organise multiple socgallitical, cultural and sport activities to bring
studentstogether inside and outside the study environment.

b. Target audienceelated or hobbyrelated organisationsA group of students, connected by their

hobby or target audience, can organise open activities (film or book club, LGBTQIA+ student group,
international student group, football club, etc.) (UCLL IR).

Especially through the Bologna Process, studeditorganisations have gained importance and
contribute to quality assurance within institutions (Higher Education Authority 2016, p. VIII). Student
led organisations not only give participants a sense of thematic belonging, but can also provide a social
support network for students and thus strengthen the bond with the institution. Furthermore, as Rosch
et al. (2017) explain, studeitd organisations gie students the opportunity to increase self
awareness and develop leadership qualities, as these organisations often represent different roles and
structures that can also be found in the professional working world. Hence, with stletknt
organisations s.a preparation for the professional world, it is even more important formaditional
students to have the opportunity to become engaged.
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4 Design and methodology of the
research

For starting the InclusiPHiojectin the end of 2020the project team set out for an iterative multi
approach research design in order to identify different characteristics oftragtitional students as
well as barriers and challenges related to their study experience andielstsident engagement in
Professional Higher Education (see fig. 5).

The aim was to take advantage of the multiple institutions involved in the InclusiPHE project and to
use their respective networks and resources in order to gather qualitative informatio

— U Internal Research (8 Partner Institutions)
=7

Q

és é PHE Internal Focus Groups (4 Partner Institutions)
Q

éé International Focus Group (1 Partner Institution)

m Podcast with student representatives

Fig. 5: Overview Research activities

4.1 Internal research

In order to identify the different characteristics of noraditional students and to expose barriers in
relation to the student engagement opportunity, a sestiiuctured internal researclvas conducted

in written form between 24.02.21 and 29.03.21. Eight institutions from Germany, Croatia, Belgium,
Spain and Malta participated in the research process. Four of the eight institutes are PHEIs and two
are research institutes with a research @rscon higher education. All these countries are members of
the EU and the EHEA although courdpecific differences are to be expected. Nevertheless, the
results should not be regarded as a global standard. The-stendtured internal research was
desigred based on an internal literature review on PHE, inclusive student engagement and non
traditional students and contained questions on the following topics:

Dimensions and characteristics of naditional students at PHEI.

Student engagement opportungs at the individual institutes.

Participation barriers for notraditional students with a focus on extracurricular activities and
student associations.

Good practices at own institution or from broader society.
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The experts drew their answers framternal research, their own assessments and conversations with
student support staff and documented the information in forms prepared by the research team.

4.2 Internal focus groups

In addition to the information derived from the qualitative expert survefpsir focus groups were
conducted by the InclusiPHE PHEIs in Malta (MCAST), Spain (MU), Belgium (UCLL) and Germany
(DHBW). As part of the research project, the opinions of 28 experts, student representatives and non
traditional students were collected andhalysed through sermtructured focus groups. Similar to the
expert surveys, the online focus groups had the four topic areas: Dimensions and characteristics of
non-traditional students, student engagement opportunities, participation barriers and good
practices. In order to be able to compare the results more effectively, a-seadtured focus group
guideline was provided, which contained a variety of questions on the individual topic areas and was
addressing research gaps that had emerged from the st of the research process. To participate

in the focus group, the individuals had to either belong to the group oftraxdiitional students, be a
representative of a studered organisation or have a professional background as a stusigoport

staff or PHE institutional leader. The aim of this internal focus group was to gain a deeper
understanding of the challenges and barriers for inclusive student engagement in PHEIs as identified
in the internal research. The focus groups were recorded for intatnaumentation and the results

were documented in forms prepared by the research team.

The following table gives an overview of the participants and their positions or areas of experience in
the four internal focus groups.



P Position / Area oéxperience Country

1. Focus Group

1 Nontraditional student Malta

2 Nontraditional student Malta

3 Nontraditional student Malta

4 Nontraditional student Malta

5 Student Support Coordinator Malta

6 Social Worker and Chaplain Malta

7 StudentMentor and Parttime Lecturer Malta

8 Director Outreach Services and Students' Affairs Malta

2. Focus Group

9 Student representative Spain

10 Nontraditional student Spain

11 Academic Coordinator Spain

12 Coordinator of UniversitBusiness Relations Spain

13 Member of the Student Council Spain

14 Dean of the School of Engineering Spain

15 Nontraditional student Spain

3. Focus Group

16 Head of Education and Students Affairs Belgium
17 Student Support Staff Belgium
18 Student representative Belgium
19 Nontraditional students Belgium
20 Nontraditional students Belgium
21 Nontraditional students Belgium
4. Focus Group

22 Head of Student Counselling and University Communication Germany
23 Head of the Psychotherapeutic Stud€tdunselling Centre Germany
24 Representative for students with disabilities and chronic illnes Germany
25 Management of the research project on the course of studies Germany
26 Researcher in the research project on the course of studies = Germany
27 Chairman of the General Students' Committee Germany
28 Student representative Germany

Tab. 1: Overview of focus group participants

4.3 International focus group

5Nl gAy3 FTNRY GKS 9dzNRPLISIYy {GdzRSyGaQ ! yAazypo{' Qa
with representatives from four national student unions (CREUP, FAGE, ISO, USI, VVS). Beforehand and
based on the results of the internal research and the internal focus groups, a digital written survey was
conducted, addressing specific research gapsifthe previous research steps, complemented by the
International Focus Group. The international focus growgs mecorded for internal documentation

and the results were documented in forms prepared by the research team.
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Student Union Position / Area oéxperience Country
International Focus Group

FAGE International Officer France

usSil VicePresident for the Southern Region Ireland

usi VicePresident for Academic Affairs Ireland

CREUP Member of International Affairs Committee Spain

ISO Board Member The Netherlands
VVS Anonymous Belgium

Tab. 2: International Focus Group ESU Participants

4.4 Podcast interview with student representatives

In addition to an internal focus group, DHBW also conducted an interview with two student
representatives of the local student council at DHBW Karlsruhe, one of them beingteadiional
student, studying at DHBW after having completed vocational trginihis decision was taken in order

to give more space for the student perspective than was possible during the internal focus group due
to the large participation of different experts. This podcast interview had a specific focus GOV

19 situationfor (nonttraditional) students and its implications for inclusive student engagement and
thus added another layer of perspectives to the research project. It is being edited and released in the
L2 ROIFAG aSNRARSa a{ (dzRA dzY A Y dgntk sinceR@ONIE shtdoin K | &
started and thus created an audience and awareness for the student perspective duri@@®¥ieL9
shutdown. The messages considered important for the research project were documented in written
form.

Podcast interview DHB/ Participants

member of local student council and ndraditional student
head of local student council

4.5 Analysis of research data

All InclusiPHE project partners have been involved in this iterative multiperspeqpii@iative
research and contributed to a better understanding of the nature and quality of challenges and barriers
non-traditional students might be facing while studying at PHEIs and to inclusive student engagement.
Due to the subsequent structure ofdlresearch process, the research steps could always be built upon
the results and information gathered in the former research step, thus qualitatively building a set of
contextualized data on inclusive student engagement of -traditional students in PHE&I The
subsequent steps had been based on the previous ones in order to (1) validate research results from
these steps, (2) close research gaps identified in these steps and (3) gain a deeper understanding of
issues and challenges identified in these stéfise present report reflects this research process and
builds on it by referring to multiple resources from all parts of the research process and from literature
on PHE, inclusive student engagement and-traditional students.
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4.6 Limitations

The research undertaken has taken place during @®VIBL9 shutdown. All research and
coordination activities have taken place digitally, thus influencing the research process. The digital
format of, for example, focus groups, could be a barrier for sstudents to participate and it might

be harder to reach notraditional students. On the other hand, the digital format might make it easier
for other stakeholders, e.g. with heavy schedules, to join and hence make it possible to have many
different persors participate in the focus groups and the research process.

Concerning the participation of nemaditional students, it has been stated before that their voices

should be crucial in the research process by having them participate in focus groups, witlathd

challenges of reaching them and knowing exactly who they #ris being a research gap itself. One

approach has thus been not to invite representatives of all types of NTS (this holding the risk of
G21SYyATAy3 2N adArdvaxyIaysa2z ¥ 8 dRBYIURSYY RO &F WY AAN
participant setup in order to gain a broad range of perspectives on inclusive student engagement of
non-traditional students. However, it can be assumed that not all the necessary perspectives have

been reflected during the research process.

When doing research on inclusive student engagement, it is crucial to reflect on the research process

itself being (nor)inclusive of students and their perspectives. One means of doing so is the evaluation

of the conditions for student voice (Higher Education Authority 2016, p. 17), evaluating who is speaking

and listening, amongst others. During the whole research process in InclusiPHE, the European
{GdzRSYy(iaQ ' yAz2yk9o{| Kl & 0SS yhseles @rdl fe@éséhling tBetnyird A & G A
close collaboration with PHEIs and research institutions. Students have been involved mostly in sharing

their perspectives in the different focus groups and the podcast interview but have been less involved
intheresearcRS&aA3dy AGaAStEFo |1 26SHSNE AG KFa 0SSy 2F (K¢
aGdRSYy(G&aQ LISNALISOGAGS A SELISNIA F2NJ GKSANI 26y &
one of the interviews as a podcast episode has also been madadking the student perspective

visible in public and to stress its importance for our research process. It is important to value and
consider the student input when designing the next steps, measures and tools of the InclusiPHE
project.

4.7 Reference overview

The references used in the report to refer to different parts of the research process are as follows:

Internal Research
IR DHBW 2021
IR EURASHE 2021
IR ESU 2021
IR UCLL 2021
IR MCAST 2021
IR MU 2021
IR ESU 2021
Internal Focus Groups
FG DHBW 2021
FG UCL2021
FG MCAST 2021
FG MU 2021
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International Focus Group

FG ESU CREUP/FAGE/ISO/USI/VVS 2021

FG Survey ESU CREUP/FAGE/ISO/USI/VVS 2021
Podcast with student representatives

PC DHBW 2021
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5 Results of the research

5.1 Professional Higher Education - institutional and
student characteristics

The InclusiPHE project addresses the inclusive engagement dfrathtional students- with a
particular focus on higher education institutions in the field of applied sciences and vocatiginat h
education. In higher education, the typesof institutions are becoming increasingly importairt

many European countrieend have a growing impact on regional innovation and prosperity. In recent
years, for example, more and more students have Badoat German universities of applied sciences,
currently accounting for around 40% of all students in higher education (DAAD 2021), and the research
budget of the Federal Ministry of Education and Research has increaskddssince 2005 (BMBF
2020).

5.1.1 Institutional characteristics

As public sector organisations, PHEIs have two main institutional tasks: Education and scientific
research- and they fulfil an important regional innovation role. Especially at the regional level, where
Professional Higher Bdation Institutions act as links and crucial connections between regional SMEs,
regional organisations and society, they play an increasingly important role in improving European
O2YLISUAGAGSYySaa yR Ayy20lF GA2y d@heredudtionitiatoffarsl 9 Ol y
a particularly intense integration with the world of work in all its aspects, including teaching, learning,
NBaSINOK yR 3I20SNYIyO0Sé o6/ FYAEESNR SO Ffd wamn:
practical experiencesind their integration in the study programme than other forms of higher
education (ibd., p. 21)With its practical focus, it can play an important role in lifelong learning
processes for different target groups.

While professional higher education instiions have introduced considerable heterogeneity into the

higher education system in Europe by offering an approach that combines authentic practical
experience and study with the aim of enhanced competence development and increased
employability, the olgctives of higher education are still defined by the Council of Europe's 'four
LIAEEIFNBYU Ay KAIKSNI SRdzOF A2y ADPSd AGLINBLI NI GA2Y
preparing students for active citizenship, and creating a broad advanced krgevledse and
A0AYdzZ FGAYy3 NBaASEFENODK YR Ayy20FdA2yEé o6/ 2dzy OAt 27

However, PHE has not achieved the same level of recognition in the European Higher Education Area
(EHEA) and, according to Camilleri et al. (2014), around 40% ofandéechexternal stakeholders have

a poor understanding of the term. Given the diversity and variance of the education sector, it is
considered difficult to analyse PHE, which hinders the recognition of qualifications and impedes the
necessary policies totrengthen and promote growth. To address these challenges, the HAPHE
(Harmonising Approaches to Professional Higher Education) project was launched by the European
Association of Institutions in Higher Education (EURASHE) to work with different stakelfodder
education, business and society to harmonise the approach to PHE at European level. The aim of the
HAPHE project was to improve and ensure the transparency of PHE provision and to strengthen the
PHE sector within Europestimulating further EURASHiESpired initiatives such as PHEXCEL (Testing
the Feasibility of a Quality Label for Professional Higher Education Excellence), BuildPHE (Building
Professional Higher Education Capacity in Europe), PROCSEE (Strengthening Professional Higher



Education in éntral and SoutkEastern Europe) and RECAPHE (Enhancing Staff Research and
Innovation Capacity in Professional Higher Education).

Concerningnoiit N RAGA2Y I &ddzRSyidaz 2yS 2F (KS (1-S& TFAyI
understanding of PHE amorsgaff is usually not linked to providing higher education for on

ONF RAGAZ2Y LT € SIENYSNEE o/ FYAfTEtSNRA S Ffd wnmnz LI
should develop measures to make PHE more attractive and accessible toaditional 3 NB dzLJa €

(ibid.). The InclusiPHE project sets out to do so.

Even with a shared understanding that PHE focuses more strongly on practical experiences and
integrating theory and practice within the study programg there are still specific institutional,
regonal and national approaches to it from within the project consortium and the countries or

& (i dzR Bnybiisdhex participated in the ESU international focus group.

There are different national approaches to professional higher education delivered nediffgpes

of institutions in different types of programmes all over Europer example, PHE is delivered in
University, Institutes of Technology and Technological University settings in Ireland (FG Survey ESU USI
2021). In Flanders, Higher Vocational 6dui A 2y 2NJ WI 23SNJ . SNBSLJA2YR
responsibility of the Universities of Applied Sciences which offer other types of education as well (FG
Survey ESU VVS 2021he same applies to the NetherlandBhese universities are regarded as more
directly connected to jobs on the job market and as more pradtcesed, the study programes

usually characterised by a significant portion of internships. Moreover, the PHE progsaare

usually regarded to be presented in a more structured way tostiaelent in which there is less focus

on independent study in comparison to research universities (FG Survey ESU ISO 2021). In Spain, PHE
can be described as a namiversity education oriented towards the more practical aspects of the
different discipline, distributed in specific twgear cycles (FG Survey ESU CREUP 2021). In Germany,
PHE can be delivered in a dual mode, an example being the Bederttemberg Cooperative State
University (DHBW) with its dual model of alternating theory and practice ghéseintegrating
academic studies with workplace training. To sum up, PHE pragearnaary when it comes to the
delivering institutions and the duration ¢tiese progranmes but share the characteristics of a more
practiceoriented approach than Universistudy prograrmes.

5.1.2 Student characteristics

¢tKS RAOGSNBAGE 2F 9dzNRPLSQa tl19 fFyRaOlFILS Aa |faz
students considered as ndraditional students within PHE progranes. In Ireland, for example,
Professional Higher Education tends to be particularly delivered in Institutes of Technology which tend
to comprise a higher proportion of mature students and students on-fiar¢ courses as well as
students from lower soci@cnomic backgrounds. However, the student population varies also
according to differentstudy fields Nursing and Social Care tend to attract a wider range of non
traditional students, particularly mature students, students with caring responsibilitiestuu®nts

from lower socieeconomic backgrounds. Other professions, particularly Medicine, tend to attract
much lower proportions of notraditional students and are currently only delivered in Universities
(FG Survey ESU USI 2021). PHE students alsofrdiffeuniversity students in that they are often
students looking for the more practical side of studying who want to see a clear link between their
study progranme and the job market. For VVS, ntmditional students in PHE progranes could be
describedas students that are already working, students that come from technical or vocational
secondary education, students that want a degree with a strong link to the job market or students that
might have had some trouble in a university or a university of idggbciences (FG Survey ESU VVS
2021). In Spain, PHE students tend to come from intermediate vocational training rather than having
completed the baccalaureate or the university entrance exams, and the age of the population tends

31



32

to be a little older tharthe university population, as many professionals who are already working are

enrolling to improve their knowledge and their chances of promotion (FG Survey ESU CREUP 2021).

The Eurostudent report underlines that students enrolled in PHE pragesntend toaccess via
alternative access routes and to not have a higher education backgreéiengs¢hildt et al2018, p.

106). Research confirms this for DHBW, with students being more focused on a specific educational
pathway than in other HEIs (Kramer et al. 20fp147@471) and a higher interest for technical and
artisanal topics (ibid., p. 47479).

From within the InclusiPHE consortium, according to MU, the main characteristics of the non
traditional student population are mainly related to geographical orgii migration, physical or
psychological disabilities, soegmonomic background, academic background, age or gender identity.
Some students may be related to more than one of these characteristics (IR MU 2021). According to
MCAST, PHEIs offer a varietf/& T programmes with the possibility of following skerm, flexible

and practicebased courses that certify students to fulfil the needs of particular sectors within the job
market. The focus on practideased learning in PHEIs accommodates learnesarl more inclined

to retain knowledge and skills through kinaesthetic learning as opposed to auditory learning, which is
the common means of instruction in academic Universities (IR MCAST 2021). Even if student
characteristics and thus also NTS charasties can differ between PHEIs and different progras,

PHE students can be described as more diverse and with a higher proportion -tfadibional
students compared to more academic universities. More specifically, there tend to be more adult
students parent students, students who work pdrne or fulltime besides their studies, students

from a migrant background or students witm @mpairment. In addition, in most countries, PHE
students are more likely to be younger,generation students and:tycle students, but less likely to

be international students. In terms of study characteristics, PHEI students tend to have shorter courses
and spend more time on practical placements outside the institution. They also are more likely to live
with their parents than on their own or in student accommodation and thus travel to the HEI. Partly
as a consequence of this, it is more likely that PHE students stay within their own region to study
whereas students from academic universities are usually coming &lbrmover the country (IR KIC
2021).

5.2 Types and characteristics of non-traditional
students

Before talking about the characteristics and distribution of +i@uitional students in the EU, it is
AYLERNILFyG G2 3SG Fy ARSEF 2F ¢gK2 (GKS @SN IS
Eurostudent collects and links data on relevant issimethe lives of students from 28 European
countries. In its 2018 report "Social and Economic conditions of Student Life in Europe”, a synopsis has
been created that presents a compendium of indicators on the social dimension of higher education
in Eurostulent countries. The indicators are based on a survey with 320.000 students from 28
participating countriesiauschildt et al2018).

According to this survey, at least half of all students in Europe are younger than 25, have no children,
are born in the ountry of their studies and have no physical or mental impairments. In addition, the
majority of students are female, but within certain fields of study, such as Information and
communication technologies (ICT), the proportion of male students prevais.80Wo of the students

with parents with higher education background are from financially stable parental homes and without
higher education background it's still over 70%&a(schildt et al2018).



In the different focus groups, the definition of the ntmaditional student differs only slightly;
primarily, the NTS is described as an individual, who differs from the majority of students in one or
more points. In most cases, they are distinguished from their fellow students by certain demographic
or sociceconomic parameters (FG MCAST 2021, FG MU 2021, ESU FG 2021). Nevertheless, it has been
pointed out several times that just because students do not conform to the norm does not mean that
they are excluded, have problems in their studies or with engagemgporunities (FG UCLL 2021,

FG MU 2021, FG DHBW 2021). In addition, it is not possible to classify studentstalitional
consistently as demarcations from the norm can also arise during the course of studies due to changes
in external circumstancesrdllnesses (FG DHBW 202The term of intersectionality should be
mentioned in this contextlntersectionality focuses on how different discriminations can affect a
person at the same time and have their own implications for each person and their nEleels.
characteristics of groups are not the only characteristics they have and there are other discriminations
to be consideredIR MU 2021).

Although, as mentioned above, the definition of ntvaditional students is very broad and contextual,

we asked ourLJr NIYSNER FyR F20dzaA 3INRdzL) LI NGAOALI yia Rec
characteristics that make a student némaditional?". The answers were very coherent among

LI NOAOALNI yiaxr adAaA3SadAy3d (KFG (KSNMNSitoyfBf | a8 DEzREF i ¢
(NTS).

The following characteristics were mentioned most frequently by the project partners, experts and
students:

Students with disabilities

Migration background

Mature students

Gender imbalance

Gender identity, expression and sexual ataion
Socieeconomic backgroundf the parental home
Caretaking responsibilities

International background

Alternative education path

Reentering studies

In order to better describe the different characteristics, we have assigned them to the different
diversity dimensions (see fig. 6) and further specified them below, drawing on the results of our
internal research and data from the Eurostudent survey.
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Fig. 6: Characteristics of external and internal diversity dimensions afraditional students
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Fig. 7: Internal Dimension

In the Internal Dimension, we have clustered rtoaditional student characteristics with regard to
age, geder, sexual orientation, physical ability, ethnicity and social background. These are often
LI Ny YSGSNAR GKFG FNB FtNBFRe 1y26y o0ST2NB (GKS adl
Typical characteristics of student groups with diversity characteristics of the intimahsion are:
Impairments
Migration Background
Mature students

Gender imbalance
Gender identity, expression and sexual orientation
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5.2.1.1 Students with disabilities

Definition and scopeThe types oflisabilities or functional diversitgan be differentiated into physical

and chronic diseases, mental health problems, mobility impairments, sensory impairments (vision,
hearing) or learning €fficulties (dyslexia, ADHD). To haadlisabilitydoes not necessarily mean that
individuals in ths group of students also feel limitations related to these impairmeiist one third

of the students indicate at least some limitations. In almost all Eurostudent countries, students with
severe limitations are the least satisfied with the support oftereith students whose impairments

are not noticeable the least satisfied with the support receividdyschildt et al2018, 36 ff). This
insight is also shared by other studies that claim that students withwuigible disabilities for third
parties are éss successful in adjusting to their studies than students with recognizable impairments.
One reason is that students with visible impairments have to explain themselves less often and are
provided services more proactively (Adams et al. 2010).

Differences to nortraditional students: The challenges of studying for students with impairments can
vary depending on the nature and extent of the disability, impairment or functional limitation. Studies
by the Deutsches Studierendenwerk have found timainy students with impairments have difficulty
meeting time and attendance requirements, resulting in delays and interruptions to their studies due
to their impairments. Many impaired students also have financial difficulties (Deutsches
Studentenwerk 2011;Bratz, 2020). Furthermore, their everyday life is marked by additional
administrative and medical work. In addition, there is an additional planning effort fostslfing;
besides accessibility to lecture materials, it is also important to make theriakt available in a well
structured way and suitable for the target group (e.g. upload resources one week in advance rather
than one or two days) some students cannot read more than 40 pages a day or less and need the
extra time to plan (Bratz 2020).

Distribution: In Eurostudent countries the share of students with impairments range from 7 to 39 %
(Hauschildt et al2018, p. 36 ff.).

5.2.1.2 Migration background

Definition and scopeThe migration background is determined by the origin of the entry qualificat

into higher education, the place of birth of the student and the place of birth of the parents (see fig.
8). Students with first generation migration background attended and completed the national school
system, are born in a country other than the oty of study and have at least one parent who is also
from another country. Students with a secogdneration migration background attended and
completed the national school system, were born in the country of study but have at least one parent
who was bon abroad. Refugees are also among the students with a migration backgidandchildt

et al.2018, S. 29).

Differences to norraditional students:Primary differences to traditional students for ntraditional
students with this diversity characteristican be language level, social and cultural backgrounds,
educational expectations, legal status, cultural gender roles, appearance and religious affiliation (Griga
2013).

Distribution: The share of firsgeneration migrants in higher education is lowéan the share of
secondgeneration migrants. The share of students with second generation background is between
0.2% and 28% in the Eurostudent countridayschildt et al2018).



Domestic Foreign

Abroad In the country of study program

At least one abroad

1st generation migrant, 2nd generation migrant,
domestically educated domestically educated

Both in country of study program At least one abroad | Both in country of study program

Fig. 8: Categorisation of students with migration background (own reptaton cf.Hauschildt et
al,, 2018 p. 34)

5.2.1.3 Mature students

Definition and scopeMature students are students who are notably older than average studéhss.

age profiles of students vary by country, but the average student is younger than 25Heaidordic
countries like Finland, Iceland and Sweden have the largest share of students over 30 years old
(Hauschildt et al2018).

Differences to nortraditional students:In comparison to traditional students, adult students have to
pay more attentionto studyrelated laws, rules and regulations, e.g. public student support,
scholarships or costs for insurances. Older students often have more responsibilities than younger
students and are more likely to be employed alongside their studiasigchildt etal. 2018).Due to

their age and related perceptions and misconceptions, mature students might also struggle with
developing a sense of belonging witlthe student community and studered organisations.

Distribution: In the Eurostudent countries the stgaof students with an age between 25 and 29 years

is between 8 and 32% with an average of 18%. The share of students older than 30 years is between 2
and 35% depending on the country with an average of 14%. The age of the students depends very
much on therespective country of study, but also on the field of studgschildt et al2018).

5.2.1.4 Gender imbalance

Definition and scopeGender imbalance refers to the conscious recognition and promotion of gender
equality, access and representation in institutiems this case, the balance between men and women
in different study programmes, especially in the area ICT or STEM (Botella et al. 2019).
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Differences to norraditional students: Studies show that young women often choose not to pursue
careers in STEM ¢CT at a young age (Botella et al. 2019). A survey of women working in technology
found that almost half of the women said that there were not enough female role models. 14% of
women said that educational institutions do not promote or encourage womeralvement in ICT

and STEM fieldsSACA 2017). Reasons for the lack of interest among young women and the
insufficient support from the institutional side can be systematic patterns of beliefs about gender roles,
gender patterns and stereotypes deeplystalled in family and society about what careers are
appropriate for both men and women (Botella et al. 2019). This can also be the case for fields with a
distinctly small share of male students.

Distribution: Female students generally constitute more thaaif the student body across Europe and

are therefore not generally considered a minority. Nevertheless, there is a difference in the

distributions, which mostly depends on the field of study. For example, on the one hand, female
students are the clear njarity (78% and 72%) in education and headtiented programmes, but on

the other hand, they are clearly in the minority (21%) in ICT programmes and in engineering and
construction (29%)Hauschildt et al2018).

5.2.1.5 Gender identity, expression and sexual orientation

Definition and scopeGender identity and sexuality includes the groups of students who identify as
lesbian, gay, bisexual, queer, questioning and/or transgender (LGBTIQA+).

Differences to norraditional students: Homophobia, the irrationalelar and hatred of LGBTIQA+
people and heteronormativity, a social construct that makes LGBTIQA+ identities invisible and assumes
that heterosexual relationships are the norm, are powerful constructs that have direct and indirect
effects on the belonging,dalth and welbeing of LGBTQIA+ people (Mayer et al. 2008). The European
O2dzy GNBE NIyYylAYy3a G22tft WwlAyoz2g 9dz2NRLISQ IABSE |y
based on how the laws and policies of each country impact the lives of LGBT Qe peowing that

the systematic discrimination in European and EU countries is still signific@REurope). Students

from the LGBTQIA+ community sometimes have to deal with strong discrimination from fellow
students, teachers and staff but also fraheir own country's regulations and policies.

Distribution: The exact distribution of LGBTQIA+ students within European countries cannot be fully
determined which can be explained by the large proportion of LGBTQIA+ students who prefer to not
disclose th& (non-cis) gender identity and/or (ncheterosexual) sexual orientation during their
studies thus, this group of students is perhaps the relatively most invisible of all NTSs.

-
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5.2.2 External dimension

Department /

Field of study / Institute /
subject Faculty

Member /
status
groups

Full-time /
part-time
study

Research/
teaching Cer_lt_rf;ll
content facilities

Personality

Internal Dimension

Study Duration of
location studies External Dimension

- Organisational Dimension

Fig. 9: External Dimension

The external dimensiomhabits diversity characteristics such as geographic location, marital status,
cultural background, appearance, competences, educational / working background, religion and
spirituality, recreational habits, personal habits and economic background / income

Typical characteristics of student groups with diversity characteristics of the external dimension are:

Socieeconomic background of the parental home
Caretaking responsibilities

International background

Working students

Alternative education path

Reentering students
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5.2.2.1 Socio-economic background of the parental home

Definition and scope:With regard to the soci@conomic background of the parental home, two
characterising factors can be mentiondulstly the academic background of the students with regard
to the socalled firstgeneration students and secondly the financial situation of the students' parents.

Various studies show that young people with parents without an academic background enter higher
education at a lower rate than their peers wigarents withan academic backgroun@#rHaim &
Shavit2013). Higher education background means in this case an International standard classification
of education (ISCED) level 5 till 8 (tertiary educati@rjce access to higher education is achieved,
however, certain distributions within higher education systems may be derived from the academic
background of studenf3  LJI, Wdhyvértically in the choice of subjects or type of higher education
institution, and horizontally in the depth of degree attainment, as, for example, comparatively fewer
studentswith parentswithout an academic background pursue a master's or doctoral degree than
their peerswhose parents havan academic background (Margison 2016).

Another factor in regard to the socieconomic background of the parental home is the financial
aAlddzr A2y 2F GKS adAd0dzRSydaQ LI NBydad ¢KS FlLYAfeQ
cultural capital as well as on the financial support thegpiés can offer their child (Pfeffer et al. 2012).

Moreover, other socigeconomic factors might apply for students with a complicated family
background, such as singbarentor2 NLJK I Yy SR aiédzRSydas>x adGddzRSyia 6K2Q0
with a violert and/or addicted parent, etc. and can also occur among students who would in other
aspects begerceivedas more traditiona(FG MCAST 2021)

Differences to nortraditional students: Students from noracademic families are more likely to find
themselves ina nonFl YAT A NJ SY@ANRYYSyl GKFYy GNIRAGAZ2YL
environment, culture and practices within higher education can be perceived as unusual and
intimidating by firstgeneration students and it might be more difficult to develop asgeof belonging
(Holmegard et al. 2017). These students also tend to have more doubts about their intentions with
regard to their studies and their educational patHa{ischildt et al2018). Students without an
academic background start their studies late average, study less often at universities but rather at
other institutions of higher education, and are more likely to rely oniare jobs Hauschildt et al.
2018). The students from parental homes with financial difficulties lack the certaintyhitya have a
safety net if they encounter failure during their studies. This can also reduce the possibility of making
an attempt to gain a higher educational degréta(ischildt et al2018).

Distribution: In the Eurostudent countries, the range of stutienwith parents with norertiary
education lies between 22% and 73%. About 22% of the students claim that their parents are not
financially weHoff.

5.2.2.2 Caretaking responsibilities

Definition and scopeStudents with caretaking responsibilities are priihastudents with children or
students who have to take care of a family member.

Differences to nortraditional students: Students with children and caretaking responsibilities might
have less time and additional responsibilities compared to their peatstinggle with balancing their
studies with other responsibilities, this potentially causing high levels of stress. In addition, these
students also face higher expenses than the average studdsmigchildt et al2018). Caretaking
responsibilitiestowards siblings or (vulnerable) parents tend to be much more overlooked by and
invisible for HEIs than students with children, for which at least some provisions are often in place.



Distribution: Up to 20% of students in the Eurostudent countries hav&lamn to take care of while
studying. In general, these students are also older than their peers. In most countries, students with
caretaking responsibilities are womedguschildt et al2018, p. 33 f.).

5.2.2.3 International background

Definition and scope:Canpared to students with a migration background, international students
completed their higher education entrance qualification in another country and then move abroad to
enrol as a studentH{auschildt et al2018). These groups include not only Europeaneshts but also
refugees and thirecountry national students.

Differences to norraditional students: International students often face more language barriers

than their peers. Some even experience problems which result in highalromte, mainly dued

their difference in the respective gualification and higher effort to adapt to another educational
system, even though their previous qualification achieved in their country of origin was accredited (IR

MU 2021). They also report to be more often in fio&l distress than domestic students and have to

pay more fees related to their studigdduschildt et a018).In addition, many international students

(non9 ! 0 KI @S @GSNE NBAGNROGSR @Oral ogKAOK YSrce/a GKI
AY Ylye 9dzNRPLISIYy 19 adaeadasSvya AdQa ljdaagsS | OOSLISR
the official durationg and thus have time for other activitiesuch as student engagement, pdirne

work, and occasionally missing or failing anreXa.g. due to mental or physical illnegghis causes

an extra disadvantage for international students.

Students with a refugee background face specific challenges. In comparison to the international
students they have not deliberately chosen to studythie respective country for the international
experience. They might have to deal with an unclear asylum status. They might not be able to provide
all the necessary proof of qualifications and certificates and they might face-socaimmic and
cultural dallenges in their daily lives. Due to possible stigmatisationaarghclear legal status it is
especially difficult for this group to develop a sense of belonging in the higher educational environment
and also amongst other international students.

Distribution: On average, 6% of students are enrolled in other countries and 4% doing an internship
abroad. International students are more likely to be female, enrolled in universities and have standard
access routes to higher education, but this pattern i$ reflected in all countries. The share of
international students is between 1% and 18% depending on the coutayschildt et al2018).

5.2.2.4 Working students

Definition and scopeWorking students are studentgho work parttime or fulktime alongside their
studies. The motivation is either to gain practical experiesmod/or to finance their studieand living
expensegHauschildt et al2018).

Differences to norraditional students: Studies show that workingart-time jobswhile studying can

have a negative impact on academic performance or on the time it takes to complete a degree. This is
mainly due to the lack of time available for studyifi@gerkens et al. 2011). However, this effect is
highly dependent on the type of employment. Work with a strong connection to the student's field of
study can even have a positive effect on academic performance and also increase employability
through the adlitional practical experience (Tuononen et al. 2015; Beerkens et al. 2011). In some
institutions such as DHB%hd MU work placements are an integral part of the study structure and
thus not a characteristic of NTS.
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Distribution: A large proportion of stuents state that they have to work alongside their studies in
order to be able to afford their studiesnd living expensesStudents with limited financial support
from the state and/ortheir parents have to work more often than their peers with more finahc
support. 60% of students who have a paid job say that they primarily want to gain work experience
(Hauschildt et al2018).

5.2.2.5 Alternative education path

Definition and scope:The standard access route to higher education is marked by the type of
gualification and the point of acquisition. In terms of qualification, the student has to possess the
standard national entry qualification (e.g. Matura, Abitur, Maturita etc.) or a foreign equivalent. The
standard point of acquisition is obtained directly arthe next six months after leaving the school
system for the first time. A student with an alternative access route either does not possess the
standard national entry qualification (or a foreign equivalent) or obtained it after leaving the school
systemfor the first time e.g. through evening schoblguschildt et al2018).

Differences to norraditional students: Students with alternative access routes are more likely to
have work experience in comparison to traditional students and to rely on their earnings.
Moreover, they are often older than their peers or can even be counted as mature students. First
generation students tend to enter higher education via alternative paths more often than students
with an academic backgroun#i@uschildt et al2018).

Distribution: An average 10 % of the students in the Eurostudent countries claim to have an alternative
access route to higher education.

5.2.2.6 Re-entering students

Definition and scopeReentering Students are students who have interrupted their stgdior an
indefinite period and have rentered their studies.

Differences to nortraditional students:Students who interrupt their studies usually do so due to lack
of motivation, financial difficulties or wortelated reasons. Students without an acadeiackground
are more likely to report financial difficulties as a reason for interrupting their stuélasqchildt et
al.2018).

Distribution: On average, 7% of students have interrupted their studies for at least one year. The
interruption rate is higkr in the Master's programme than in the Bachelor's programheuchildt
et al.2018).
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5.3 Challenges and barriers

The undertaken research has proven evidence of various challenges and barriers to inclusive student
engagement in higher education and, more specifically, in Professional Higher Education. In order to
define potentials and needs to overcome them, they minstidentified and described, which is the

goal of this report section. The special situation of @®VIEL9 shutdown with a switch to digital
teaching in most HEIs has also brought changes to student engagement opportunities which will be
reflected in eah section COVIBL9 focus).

Overall, the challenges and barriers for inclusive student engagement can be clustered into five main
categories (see fig. 10), namely time problems, visibility problems, identification problems, image
problems and accessibility problems. While some oféheategories are set on a more cultural level
(image and identification), others can be described as more structural problems (time, visibility,
accessibility) and taking place on different levels such as course level, institutional level, national level.
During theCOVIEL9 shutdown, there is evidence that inclusive student engagement has undergone
severe changes on the structural level but less so on a cultural level.

Challenges and barriers

= Finance one's studies (Money vs. Time)

TI me an d fI nance Pro b | em ® Fear of committing to a long-term engagement - international mobility, internships ..
= Fear of the workload - not compatible with study workload

= Lack of presence of results / possibility for change
= Lack of information about tasks and participation opportunities

Visibility Problem

= Does not relate to one’s own challenges, everyday life, identity
Identification Problem * Representation of students is stereotyped, e.g. PR materials, also in course materials
= Fear of not having the right skills, insecurities

= Not interested in Political games
|mage Problem = Selection and election process for specific roles
* Image of the student associations: heavy drinking in contrast to academic achievement

® language barriers
* Mobility barriers

Accessibility Problems

Fig. 10: Overview challenges and barriers

5.3.1 Time and finance problems

Time and financ@roblems are closely related and can be described in different dimensions: students

might have towork in order to finance their studiesand thus have less time available for student
engagement activities. Moreover, they might be reluctant to commit tong-term engagemendue

to other activities and interests, international mobility, internships etc. Finally, a signifatady
workloadYA A K4 YIF 1S &aiddzRSyid Sy3alr3asSySyid aSSy G2 O02tf AR
In this, participation and gagement are related to financial and time resources, the latter possibly

being reinforced by the Bologna process (Ditzel et al. 2013, @182].



I OO2NRAY3I (2 GKS 9dzNRPaGdzRSYy(G adNBSes GKS GAYS oc
educaton institution (HEI), degree programme, and field of study. [...] In the large majority of
countries, students at nedzy A S NE A GASa &aLISYR Y2 Nduschildt & 8§2018dzNE dzA v -
{dMmMoO® / 2y OSNYAYy3I TFAyLl yOsid dituatiod of diferank studeiit§rgups £ 2 2 1 A
it turns out that students (1) whose parents are considered to be financially ncoffe{R) who have
impairments, and (3) who depend on national public student support are especially affected by (very)
seriousT A Y I Y OA | f HaRskHHdE 6t &R0A8,(pADR ¢ 0

Time is an especially crucial barrier for students who pay for their studies themselves and thus need
to work in order to finance their studies and all other activities (IR UCLL 2021), this ntakieg

harder for them to prioritise extra&urricular activities and participating in studeletd organisations

or to even pay for extraurricular activities (IR MCAST 2021). Other possible barriers also related to
financial problems are, unclarity or availability of financial support for engagement (FG Survey ESU
ISO 2021).

A student at DHBW puts attention to the fact that the dual study system is already very intense with a
high workload and pressure for students (FG DHBW 2021) and without a seresakr making it

harder to find time for student engagement. Moreover, the study structure is very defined and does
not leave much space for deviations such as taking one semester off, e.g. in case of caretaking
responsibilities etc. (PC DHBW 2021, FG DHB®1, IR MCAST 2021). In general, additional
responsibilities such as caretaking duties leave less room and space for learning and also student
engagement (FG Survey ESU USI 2021). The dual structure might put a lot of time and performance
pressure on stdents, raising the risk of mental health problems (FG DHBW 2021).

Moreover, many NTS study in pdime programmes or spend less time on campus so they could be

less aware of studeried organisations and engagement possibilities (FG Survey ESU USMi2l).

time problems can be related to shetdrm study programmes, long internships and time spent at
G2N] F2NJ FAYIFIYOAYy3a 2y SQa & dzRimé&eamplay@edt bindghid&S & 9 { !
likely for NTS (FG Survey ESU USI 2Tid9e features beig even more common in PHEIs compared

to more traditional universities, time problems thus being potentially even more relevant for PHE
students.

In general, the high workload of education and related activities can be a barrier to student
engagement (IRCLL 2021).

COVIB19 focus

Financial issues might have become more severe for students duri@QAR¢E19 shutdown, e.g. due

to job loss, making it harder for some students to be active in student engagement and thus for student
councils to find new studdrrepresentatives (FG Survey ESU VVS 2021), this also holding true for
international students (FG MCAST 2021).

Students with additional caring responsibilitiesmany of whom are mature studentsoften struggle

to engage fully in the Higher Education expace due to practical challenges associated with their
external commitments. During COVIDB, many of these students saw an increase in these caring
responsibilities owing to the pandemic e.g., having to home school children which limited their ability

to engage fully in their learning (FG Survey ESU USI 2021). It has also been mentioned that there is an
expectation to always be easy to reach with a constant pressure to follownugile and other digital
communication, making the clear distinction betweschool time and private time disappear. This can
make it harder to follow up for students with children or tight work schedules (FG UCLL 2021).

Specifically, students in PHEIs and in higher vocational training are usually working in a professional
job, which means that they have had to combine the pandemic situation with simultaneous studies
and work, meaning even more pressure (FG Survey ESU CREUP 2021). At the same time, students who
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lost their jobs due to th&COVIEL9 shutdown might have had more tinte engage and take part in
council meetings (FG Survey ESU USI 2021).

5.3.2 Visibility problems

Visibility problems can be described adaak of visibility of results of student engagement and
participation, meaning decisions and changes made thanks to student engagement and participation,
proving that it can make a difference and have a positive impact on the student situation. Furthermore,
the actualengagement and participation opportunities as well astatties offered by studerded
organisations must be visible and accessible to studeptticipation might be more difficult and
selective if they are not.

In order to participate, students need to know the possibilities to do so and understand the
medanisms of student participation. Motivation for student engagement might result from a concrete

case of dissatisfaction and the concrete will for change (Ditzel et al. 2013, {18281For students

with less concrete cases, it might be harder to see gy should participate in studeded
organisations. For example, students might not know any success stories or results of student
engagement and participation (IR UCLL 2021). This can be traced back to too little information on the

tasks of student regesentatives and the related fear of not having the right skills for it (IR UCLL 2021).
{GdzRSY G0 LI NGAOALI GA2Y NR&Al& 060SAy3d &aSSy | a a2YSiK
GFrt1Ay3T odzi fAGGHES | OGA2YQ O6CD !/ [[ HAHMOO®

Participation mightalso be facilitated by teachersor quite the opposite. It is being reported that
atGdzRRSyita KIS 0SSy GRA&AO02dz2Ny 3SR o6& f SOGdz2NBENBR G2
on engaging is not spent on studying, which would be in disadvantagig&ked OKIF yOS (2 3INI R
UCLL 2021).

COVIB19 focus

Students from DHBW mentioned that due to @®VIBL9 shutdown, it has been much harder to draw
attention to the local student representation. While in other semesters, the organisation was present
at events, at matriculation and introduction week, it has been difficult to reach and motivate students
in online formats, this having led to overall lower participation numbers dutiGy1B19 and even
fewer participation of those who have not been engagedother organisations before and first
semester students in general (PC DHBW 2021).

5.3.3Identification problems

Identification problems can also be described in different dimensions: it might be harder for students

to identify with studentled organisations if they do noNBf | 4GS (G2 2y SQa 26y Ayl
everyday life and challengesMoreover, students might bamtimidated when they feel they do not

have the right skills for joining an organisation and face insecurities of being welclimeway

students are depicted and portrayed in course and PR mater@bsan institutional or course or
organisational level might also lead to identification problems if the material paints a stereotyped

picture of the student body and does not reflets diversity.

The UCLL research shows that student participation asks for certain skills to fully comprehend all the
information - with not all students having enough confidence to engage in it (IR UCLL 2021).



The identification problem might even be mos@nificant for PHEIs due to students being involved

with external partners or employers. For example, students interviewed at DHBW claimed that, due to
the dual system, students might feel more like an employee than as a DHBW student (PC DHBW 2021).
It is also mentioned that the image of the national student union can reflect on the local student unions

- with fewer NTS represented on a national level, they might also feel more reluctant on a local level
(FG Survey ESU USI 2021).

One a more individual le¥, there can sometimes be social barriers to fostering friendships between
students from different backgrounds. For mature entrants and students from-tramtitional
backgrounds e.g. students who are the first in their family to attend college, it cdifflwailt to find

things in common from students from more dominant social groups as well as to adapt to academic
norms (FG Survey ESU USI 2021). Moreover, motivation to engage might be low if students do not see
and perceive engagement as a personal jigiR UCLL 2021).

5.3.4Image problems

Closely related to identification problems, studdatl organisations might face image problems
making it less attractive for some students to join. Studedtorganisations might have an image of a
place wherepolitical gamesii  { S LI I OS yR 6KSNB Y| ydpulaitk-A y 3 &
students might feel that they do not fit iar not have enough confidence to join (PC DHBW 2021).
Specific roles and positions are attributed througbetection and electiomprocesswhich might seem
intimidating for some less extrovert students. The image of some stddemtrganisations related to
heavy drinking and partying might put participationdontrast with academic achievementn the

LY (KS Od# Nodzkaintoker & relation to this problem, placing it firmly in a gender

inequality perspectivéNSU connect 2021As thel A 3 KSNJ 9 RdzOF G A2y ! dzi K2 NA G &

engagement practices, as they currently stand, stealthily exclude the poorer, digadvantaged,
more personally burdened or les®nfident students. Student engagement in governance demands
articulate and confident students, which could lead to isolation and wetgyagement and
representation from minority groups. It may be that serds who do not fit the young, male, white,
settled, middleclass, childless profile may need additional support if they are to become full and active

YSYOSNE 2F GKSANI f SINYyAy3I O2YYdzy k2B £ o661 AIKSNI 9Rd

Some students perceiaudent engagement and participation as a personality feature with an image
of very extroverted and sefxposing people getting involved in student representation, this being a
regular feature of their curricula (Ditzel et al. 2013, p. 182).

One student &0 mentioned that a fear of a certaiasponsibility or longterm commitmentcould be

another reason for students not getting engaged (IR UCLL P@DHBW 2021}y YR G KIF G A (G Qa

to join for students whdiave been engaged in other organisationsedidy before(PC DHBW 2021).
Also, there can be a perception that student unions and institutional activities are catered towards
younger students which can leagkler entrants feeling isolatednd less willing to engage (FG Survey

ESU USI 2021). Anothgf & G A GdziA2y adGlriaSa GKFEIG aalddsadMi 2NAI

generation students with similar interests. Students with children or working students will probably
not be engaging in these types of student engagement. People mainly associatenttetots of
LI NIHeAy3ds KFETAy3a YR RNAYlAy3dS gKAOK A& RSTAY

AU
{GdzRSYy (i aa20AldA2ya az2yvySaAayvySa KIF @S WRNAY {1 AYy3

from bad perception about inclustyi The pressure on nemaditional students to succeed weighs
heavily, so they often choose to focus solely on academic results (IR UCLL 2021).

Another image issue is that student participation might be seen as something boring by other students
(FG UCL2021).
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5.3.5Accessibility problems

Finally, accessibility problems might make it harder for some students to engage and participate in
different activities on different levels. This might be relatedatoguage barrierse.g. for international
students qudents with hearing impairmentsor mobility barriers, e.g. for students with limited
mobility, who live in another place than they study, who have caretaking responsibilities or physical
impairments etc.

Related to language barriers, the unavailabilify documents, policies or support in English for
international students can be mentioned (FG Survey ESU ISO 2021) as well as the general range of
activities and engagement possibilities offered in English or other languages which might make it
harder for irternational students to get involved (e.g. FG Survey ESU VVS 2021), especially in
multilingual faculties such as in the Basque Country (IR MU 2021) or in Malta (IR MCASTh2021)

language barrier being a general one to international studentstudentswith migration background

6Lw a/!'{¢ HAHMO® a2NB2@SNE adG§dzRSYd LI NGAOALI GAZ2Y
being a special barrier to cross fioternational studentsstudents with a migration backgrouraut

also for first generatiorstudents (IR UCLL 2021). Another language barrier presents itself to deaf

people who need a sign language interpreter (IR MU 2021).

On a teaching and learning level, for those with disabilities in particular, many of the normal modes of
delivery may not beaccessible for theng this can be particularly apparent for students who are
required to undertake placement as part of their degree and who often face additional barriers to
engaging in placement e.g., placement facilities not accessible (FG Surve$IEXBA1). Accessibility

in terms of infrastructure can be a problem in HEIs, making it more difficult for students with physical
disabilities to get across campus with enough time, this affecting their participation opportunities (FG
Survey ESU USI 2021).

Related to mobility problems, DHBW students mention facing specific mobility probldaeg might

be living closer to their employers than to the DHBW campus and have long journeys to campus (PC
DHBW 2021). This might also make it harder for studentmade friends and create room for
exchange with other students, especially those living, working and studying in different places (FG
DHBW 2021).

Mobility problems could also be faced when engaging in regional or national student unions with the
necessity o travel. NTS can be more likely to live-cdimpus and commute to college reducing their
exposure to orcampus opportunities. Lots of activities tend to be organised in the evening time when
those who commute or have additional caring responsibilitieslikedy to be unable to attend (FG
Survey ESU USI 2021).

The dual study mode might also create barriers on another level: students do not apply directly at the
HEI but at an employing organisation. This-pe¢ection process might pose another barrier fiom-
traditional students to join DHBW as a student, making access to this institution restricted on a
structural level (FG DHBW 2021, PC DHBW 2021). Moreover, there is a very low percentage of
international students (PC DHBW 2021). Moreover, NTS might dalificult situation at home,
making it harder for them to adjust in higher education and make student representation possibly not

a priority (FG Survey ESU VVS 2021).

For students witHunctional divergencgissues such as not recording lectures, usiagcessible text,
not sharing notes in advance of the lecture, have come up as just some of the barriers some students
with disabilitiesface in accessing their education (FG Survey ESU USI 2021).

COVIDB19focus



A DHBW student mentioned that the teaching and learning quality d@®yIBEL9 could also depend

2y aiGdRSyGtaQ NBaARSyOSa Fa yz2d4d Fttft 6SNB lofS G2
DHBW 2021) as well as ergonomic workspaces (FG DHBW PBlyvas confirmed by the MCAST

Focus Group, mentioning that background noise and raising kids during a pandemic while studying
proved a challenge (FG MCAST 2021).

Accessibility issues in terms of infrastructure for students with physical disabilde®€ecome less
prominent of an issue in online teaching but will be very apparent whenasnpus teaching will be
possible again (FG Survey ESU USI 2021).

Many nontraditional students faced challenges in relation to-MViaccess during the pandemic. This
particularly applied to those living in rural areas who did not have access tespégu/high quality

Wi-Fi. This issue was exacerbated where there were others in the household trying to use the internet
for work and study (FG Survey ESU USI 2021).rerae online teaching has not always been
accessible and barridree (FG DHBW 2021Fhis aspect is also closely related to samonomic
aspects, e.g. students who live with their parents (and siblings) may be more limited in terms of having
appropriae study circumstances during lockdowns compared with students who live in student
accommodation.

When it comes to student engagement at student councils, USI states that the online provision of these
councils helped with accessibility with some meeting® &leing recorded. However, there are mixed
opinions with regards to student engagement in learning mainly due to the inconsistency in academic
delivery (FG Survey ESU USI 2021).

5.3.6 More general problems and barriers for non-traditional
students in PHEIs

NTSmight also face more general problems and barriers, making it harder for them to feel really
welcome, included and a part of the institution.

C2NJ SEFYLX ST RdNAYy3I F2NX¥NIt YSSGAay3aa sAiGK f SOGdzNB
invitingora I ¥S a2 aLlSF] dzZX¥ X YSIyAy3a GKFEG adGddzRSyida
engage (FG UCLL 2021). There might be social barriers between peers, making students feel
unwelcome in class and on campus (FG MCAST 2021). There might also benifiity from

S OKSNBEQ a4ARS F2NJ be¢{d C2NJ SEIYLX ST a2yS 2F (K
almost no reciprocity with some of her teachers. She is often older than them, but she feels evaluated
without dialogue which creates &fSf Ay3 2F KASNI NOKe&d ¢KSNBQa | f az
G2NJ ft2FR 2NJ £ 101 2F FtSEAoAtAGE a2YS 62Ny Ay &l
recognize and respect that students enter higher education with different backgrounds,
responsibilities and needs (FG MCAST 2021). Moreover, students emphasize that participation and
appreciation of student voices is a core value that should be felt at the very beginning, meaning in the
classroom (FG UCLL 2021). The MU Focus Group conftrpgiticipation is also a culture that needs

to be established even in the classroom (FG MU 2021).

COVIB19focus

Mental health problems may have occurred more often and severely durinG@¥IB19 shutdown,
this affecting all domains of the study exmace, including student engagement (FG Survey ESU VVS
2021, FG MCAST 2021).

C2NJ G4SIFOKSNARZ AdG YAIKG 0SS KFENRSNI G2 6S02YS gl N
students who need a little extra help or have different impairments (FG MCAST Rla2&épver, going
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to campus might give NTS a better division between selif@ohnd personalife, making it harder
especially for mature students or students who are in an unprivileged or unsafe home situation (FG
MCAST 2021).

Many nontraditional studerts often find it challenging to develop a sense of belonging, particularly in
their first year. This can often lead to a sense of isolation and potential retention issues. This was, in
many cases, further exacerbated by the pandemic due to a lack of timeampus which further
inhibited their ability to build relationships with staff and fellow students (FG Survey ESU USI 2021).
NTS might feel more excluded and find it harder to integrate in online lessons with less opportunity to
socialise (FG MCAST 2Q2mt)the MU focus group, participants confirmed that integration was more
difficult online and from home and could lead to exclusion. Moreover, peer support structures have
been more difficult to keep up (FG MU 2021). The UCLL Focus Group confirmedrnhaitedents

have lost connection with other students during tE®VIBL9 shutdown. While this connection has
fglea 0SSy OKFffSyaAay3d F2N 2f RSNJ a il dzR&igtéhtn 2 NJ g 2
With the loss of this connection, a lot of gients also lost their motivation and positive mindset.
Connecting with fellow students and the motivation to push through hard times appear to be very co
existing (FG UCLL 2021).

When it comes to support structures and advisory services, it has been rawér ior them to reach

NTS and to know about their challenges according to the DHBW Focus Group. Duf@wiiz o
pandemic, the way to counselling sessions became longer and more inconvefieexample, the
possibility to spontaneously seek a corsation after the lecture has been missing. Moreover, many
students are ashamed to go to counselling centres with their problems. The public has the opinion that
students should be fine and have no reason to complain. There is a lack of exchange with other
students to better assess their own situation and to be able to talk about challenges and problems (FG
DHBW 2021).

On the engagement side, ISO reports that student engagement opportunities have slightly increased
and that there are some examplessifidert participation councils being in more direct contact with

the university leadershiand involved in faster decisiemaking (FG Survey ESU ISO 2021). USI also
reports that using online platforms to engage with students directly has arisen as a plausible method
of communication and engagement, with an increase in student engagement atitoas well as

f dzy OKGAYS 2NJ WFETFGOGSNI 62N]1 Q aSYAYIFENER |yR 62NJ] aKz?
opportunities separate to their coursework. Overall, the accessibility of meetings and of education has
been positive (FG Survey ESU USI 2021). Howiewas stated in the MU Focus Group that creating
engagement without a previous fat¢e-face interaction was very difficult (FG MU 2021). At DHBW
Focus Group, it was stated that during t@OVIBEL9 shutdowns, only higiperforming students
participatedin extracurricular activities (FG DHBW 2021).
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5.4 Potentials and needs analysis

Based on the barriers mentioned in the internal research and the focus groups, different needs could
be derived that relate to the various barrieasd challenges of netraditional students in relation to
student engagement. Furthermore, the focus groups were also specifically asked for potentials and
solutions that could help to shape student engagement in a more inclusive way. In this part of the
report, the different needs and potentials are briefly discussed.

Potential Related Level Responsibility  Structural or
problem area cultural
Identification o
Different Participation Time and [T e
" P . All Levels Studentled Structural
opportunities finance Oraanisations
Accessibility g
Institutions Structural
Visibility of Diversity Identification All Levels Studentled
L Cultural
Organisations
Support system 'I_'|meand Institutional Institutions S eI
finance Cultural
Contact Points between S  Visibility " Studer_meq
el Institutional Organisations  Structural
NTS Identification N
Institutions
Network between different  Identification
Studentled
levels of Student All Levels L Structural
o Organisations
Organisations
Inform and professionalize
teachers for different student Identification Institutional Institutions Cultural
needs
Guidelines and policies for Studentled
" Image o Cultural
and from nontraditional e All Levels  Organisations
Identification N Structural
students Institutions
PayingStudents / Include Time and
Student Engagement in the finance Institutional Institutions Structural

curricula

Tab. 3: Overview Potentials

5.4.1 Different participation opportunities

One of the greatest potentials identified by the partners and the students in the internal research and
the focus groups was the possibility to offer different participation opportunities. This proposal was
made especially with regards to time, identifimat and accessibility problems mentioned by the
students. Many student engagement opportunities are very tiroasuming and the fear of
committing to a longerm engagement is a real barrier for students, especially in a-mbeksive PHE
environment. Theefore, some of the partners already made a transition to mshert-term, online

and thematic engagement optionR UCLL 2021).



Especially during the OVIEL9 shutdown, many studenrfed organisations had to usanline platforms

for their regularmeetings and mentioned that the increased use of online platforms helps to open
opportunities to a broader range of students for whom-ceimpus activities may not have been as
accessible. Flexible approaches to engagement can help to ensure that all dgmicgrhave access

to engagement opportunities within Higher Education (FG Survey ESU USI 2021). The idea of student
led organisations to pursuelaended systenwhere half of the meetings are online is one direct result

of the COVIBL9 pandemic- not onlyregarding student engagement but also for regular lectures (FG
Survey ESU VVS 2021, PC DHBW 2021). Additionally, physical accessibility barriers for students can be
reduced with the possibility of online engagement (FG MU 2021). Moreover, the excharge wit
students especially on a national and international level can be simplified by online meetings. As an
example, online meetings can be very useful for organising focus groups with students, limiting
accessibility issues with regards to transport, finanetes (FG Survey ESU USI 2021). Nevertheless,
while members of studenlied organisations were in agreement that online interaction mixed with in
person, social opportunities would be desirable, they also agreed that online engagement can never
fully repla@ inperson engagement, mainly because student engagement thrives on social interaction
between students (FG Survey ESU USI 2021, PC DHBW 2021).

Another participation opportunity mentioned in regard to identification and time problems of NTS was
short-term engagement, or shofterm engagement with a thematic focus. Some organisations have
already establishedshort-term engagement opportunities (e.g. projebased participation or

organising a certain event) atidematic engagement opportunities (e.g. profscabout sustainability

2N I WRSO2t2yAT SR 06221 OfdzoQ0X LINBFSNIofeée- 020K
term, integral and nosspecific work of student councils and associations and needs a systematic and
cultural change from theide of the institution but also from the studeit¢d organisations (IR UCLL

2021). Especially with regard to NTS, thematic engagement was considered a good way to introduce
students to participation within institutions. NTS might have very specific néadsan be expressed

through thematic engagement opportunities, e.g. LGBTQIA+ projects. Institutions and skedent
2NBFyAalrdGAz2ya OFy LINRBFOGA@GStEe al aiddzRSyida G2 2
more traditional ways of student pcipation and representation (IR UCLL 2021, FG MU 2021, FG
DHBW 2021).

5.4.2 Visibility of diversity without stigmatisation

The seHidentification as a noitraditional student can already constitute a barrier for many students
because the term has a negatieennotation (FG DHBW 2021, FG UCLL 2021). As we have stated
0STF2NBE: (K8 RINK2YY 2y alddzRSydiQ YSIya FANBRG FyR F3
average student on the basis of various diversity characteristics and should in no casedugataly
assessed as a disadvantage. Consequently, one aim of this project is to achieve the normalisation of
diversity within PHE through the integration of NTS into pati@king processes. For this to happen,
however, the visibility of NTS as integnambers of the PHE community must be strengthened. This
starts withadapting promotional materialdor the institution but also for studenrtied organisations

to appeal to more than just the stereotypical student (FG DHBW 2021). Furtherspeigal positios

or quotascan help to strengthen the representation of diversity characters on boards and committees.
Some studented organisations already established specific positions in student councils and specific
roles for nontraditional students e.g. Maturet&ents Officer to increase their visibility as members

of the student body (FG Survey ESU USI 2021). Another example is the European Student Union, which
ensures that 50% or more of their committee positions are filled by women (Higher Education
Authority 2016, S.23). As is usually the case with the introduction of quotas, such measures are often
temporary until the new, more diverse constellations are perceived as the norm.
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5.4.3 Support system for non-traditional students

In order to increase student engagenieof nontraditional students, the overall strategy must be to
adequately support students who face particular challenges during their studiesufigert system

can consist of financial support but also counselling services (FG MU 2021, FG DHBWRb2(2i%).

purpose, permanentounselling instancesnust be available at every campus in order to facilitate

access to counselling services for students (FG DHBW 2021, IR MCAST 2021). Access services and
departments in PHE Institutions have a role to suppofS with space, information and resources to

give them the opportunity to successfully navigate through their studies. The existence of these
departments and services acknowledges the extra difficulties these groups of students face in
accessing and padipating in education. They can act as a support network and a resource for referring

to other services such as Careers services, Academic Skills services, Counselling services (FG Survey ESU
USI 2021).

In addition,coaching and mentoring formatshould ke proactively offered to all students on a regular
basis in order to prevent the stigmatisation of ntvaditional students. Counselling should be the
norm and not the exception in order to identify problems of students during their studies at an early
stage and to find appropriate measures (FG DHBW 2@xi3ching and mentoring should also be
extended to specific support for student engagement activities and thus beyond the more traditional
study-oriented coaching and mentoring formats, this being one lnd most effective ways for
supporting student engagement in general.

Child care centres can also support students with caretaking responsibilities to spend more time on
their studies but also to set up extracurricular activities such as participatiostudentled
organisations (IR UCLL 2021).

Another support option that should be expanded, especially in PHE institutions with fixed theory and
practice phases such as the DHBW, is the possibility to take a semester off, to extend studies or to
postpone eaminations in order to offer students more flexibility and the possibility to react to sudden
changes in their environment without having to neglect their studies (FG DHBW 2021, FG Survey ESU
USI 2021, PC DHBW 2021).

5.4.4 Contact points between student-led organisations and
non-traditional students

One of the reasons students engage within studkedtorganisations in the beginning of their studies

is to connect with other students and to increase their social network. Student events organized by
studentled organisations are one of the main contact points between the organisation members and

the students. They help to get in touch with the students and the events make the work of the student

led organisation tangible (PC DHBW 2021). Especially dG@WIBL9, physical meetings have not

been possible and students have been overcharged withfii@ned, nonpersonal communication
messages (FG UCLL 2021). Many stuléethdrganisations but also institutions see an increased need

AY FAGAY3T dGdiREBEy2E QKEEHEHAOI © WYRAY2 2NAHIFYAAS Y2NB
non-traditional students e.g. an inclusive large event (FG UCLL 2021, FG MCAST 2021). The accessibility
of events organised by studefdd organisations should be expanded in orderdreate different

thematic spaces in which students can get to know each other. This is not primarily about recruiting
new members but about creating confidence and proximity between students and stletknt



organisations and presenting them as a netwaikhin the institution. In addition to that, students

are more encouraged to participate when activities are being organised by their peers rather than by
the educational institution itself (FG MCAST 2021). The initiative to organise such events needs to
come from the studered organisations, but the universities need to create the space and remove
systematic barriers for studenéd organisations to easily organise such events (FG MU 2021).

Another way of getting in touch with students in general and Md& specifically is to establish Social
aSRAlF OKIyyStaz (2 RAAASYAYLF(dS AyT2NNbeing thiy | yR
being a very lowhreshold point of contact between stude¢d organisations and NTS (PC DHBW
2021).

5.4.5Impact of student-led organisations within the institution

It's important to establish structures within an institution that allow interaction between students and
that allow them to organise themselves tmify their actions(FG Survey ESU USI 2021, FG MU 2021).
Furthermore, the power of studentled organisationswithin the PHEI should be increased. For
instance, the Flemish Parliament voted a rule upon the request of one NUS that stated that during the
pandemic student representatives had to be consulted withiergwecision concerning their situation

(IR UCLL 2021). Many other higher education institutions already have a good policy on student
engagement, for example there are institutions that have a specific statute for student representatives
that allows themto postpone deadlinesexamsor even to postpone their studies for a specific period

to dedicate themselves fully to student engagement activities (generally in combination with a
scholarship or other form of payment through the HEI). However, this system is much more common
in acadenic universities than in PHEI:G Survey ESU VVS 2021, IR DHBW 2021). But also, on a
national and international level, the impact of student representation and the cooperation with
Governmental Departments and Officials is important for students regidterth Professional Higher
Education to ensure their needs are being met (FG survey ESU USI 2021).

5.4.6 Network between different levels of student-led
organisations

Student engagement operates at various levels, ranging from course representatives to student
representatives present on boards and making policy decisions within the institutions. NTS tend to
have more direct contact with the lower levels of student engagement e.g. the student representatives
on course level. One way to represent the interestqoiffi-traditional students without their direct
participation is to network the different levels of student engagement more closely and to strengthen
the exchange between course, faculty and institution levels (PC DHBW 2021, IR MU 2021). This
networking aleady seems to work well in some cases, especially between local and national levels,
where national student unions regularly liaise with the institutional studedtorganisations (FG ESU
2021).
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5.4.7 Inform and professionalize teachers for different student
needs

Professors, teachers or lecturers as the most direct institutional contact are very crucial for the
inclusion of NTS in PHE institutions. Often, professors also act as intermediaries between students and
the respective institutional support structuseIn order to be able to respond to the special needs of

the students, lecturers should, if possible, ¥t RS | ¢ NB 2 F piidr tzRSiyfilsi Q y SSF
lectures (FG MCAST 2021). To ensure that this initial process of getting to know each other is not
perceived as a hurdle by the students because they fear stigmatisation from the teaching side, it is
important to train the professorsspecifically to handle these complex situations. The aim should be

to create a welcoming (class) community despite thfedent profiles (FG UCLL 2021, IR MCAST 2021),
this asking for teacher training in inclusive teaching strategies. In dual systems, the industry partners
should also be regularly informed by the higher education institution about the inclusion of NmS, as i
these systems often only half of the contact with the student is established through the educational
institution and the other half through the industry partners (PC DHBW 2021, FG DHBW 2021).

5.4.8 Guidelines and policies for and from non-traditional
students

One often used and effective way of the involvement of NTS is the creation and implementation of
policies and guidelines for and from nemaditional students This can also include naraditional
studentsquality committees that vote on previous resolutions of studttorganisations and assess

them for inclusivity (IR UCLL 2021). USI, for example, has created Advisory Groups, chaired by the Vice
President for Equality and Citizenship. These Advisorygsrare for specific, targeted cohorts of
d0dzRSyiGa G2 LINIAOALIGS Ay SyadaNAy3a GKS oNBIRGK
different perspectives and issues within higher education. This includes students with impairments,
students with nigration background, international students, students with caretaking responsibilities,

mature students and LGBTQIA+ students (FG Survey ESU USI 2021).

5.4.9 Paying Students / Include student engagement in the
curricula

Another possibility to increase studeahgagement for noftraditional students and help them to fit

their studies and the time for student engagement into their schedule isntegrate student

engagement as an optional choice or mandatory element into the curricifghen choosing the

mandatory WSt SOGA GBS OK2A0S O02dz2NASQ &aidzZRSyd LI NI AOA L
LI NHAOALNI GA2YyQ YR dzaS GKS&S aiddzReé K2dzZNE (2 AYL
other student participants (IR UCLL 2021). In addition to giving cfedigsudent engagement, some

institutions have started tgay students to work on campusr for their involvement in quality,
management and governance processes. In this way, these students have fewer financial problems

and can blur the line between stathd studentled organisation memberéHigher Education Authority

2016,p. 2309 3P Ay GKS 'YZI AGQa O02YY2y GKIFIG GKS OSNII .
full time for a year, paid by the student union or (indirectly) the univer3igpically, students pause

their studies during that year so they can dedicate the entire year on their student engagement work.



6 Good practices

In order to meet the needs of the diverse student body, Professional Higher Education institutions
need to take various measures. These include, for example, institutional measures such as
comprehensive student counselling or the establishment of a childcare centre, but also measures at
national or international level. In the following we would like to present adewd practice examples

for making NTS engage with their institutions and studedtorganisations. The examples have been
tagged with various hashtags that indicate the target group, the topic and the engagement level.
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6.1 Initiative: Center for First Generation Student
sSuccess

CENTERFOR
»

FIRST-GENERATION
STUDENT SUCCESS

AN INITIATIVE OF NASPA AND THE SUDER FOUNDATION

RL

Hashtags#FirstGenerationStudent #GroupAwareness #Connection #InternationalLevel
Shortdescription- What is it about?

Centre for FirstGeneration Student Success, an initiative of NASPA (the leading association for the
advancement, health, and sustainability of the student affairs profession) and The Budwatation,

is the premier source of eviderndmsed practices, professional development, and knowledge creation
for the higher education community to advance the success ofdigseration students. The Center

for Firstgeneration Student Success respsrid ongoing and emerging policy issues that intersect
with first-generation college student identities.

Target group
First generation students
Activities

Build engaged communities across higher education that foster, recognize, and celebrate
excellence in serving firgfeneration student success

Develop and promote scholarly research and dafarmed practice as the primary
clearinghouse for postecondary education to advance figgneration student persistence

and completion

Create innovave progranmes, drive evidencdased solutions, and provide professional
development opportunities designed to drive systemic, scalable impact in improving first
generation student success

Be a catalyst and thought leader for advancing critical -fiestelation student success
conversations through national convenings, advocacy, and policy influence


https://firstgen.naspa.org/files/dmfile/NASPA_First-generation_Community_Colleges_ES_Final_Nov4Reduced.pdf

6.2 The Board of Inspiration

RESEARCH: DIVERSITY INHIGHER EDUCATION

17122020

URL

Hashtags#MulticulturalBackground #InstitutionalLevel
Short descriptiorr What is it about?
All the involved students have a multicultural background and together with researchers of UCLL they
identified 10 barriers for students with multicultural bagkunds in higher education. With their
testimonials and input we try to tackle these challenges.
Target group
Students with multicultural backgrounds
Activities

Identify barriers for students with multicultural background in higher education
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https://research-expertise.ucll.be/nl/actueel/items/student-testimonials-uit-onderzoek-naar-diversiteit
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6.3 A-Crew

URL

Hashtags#NonTraditionalStudents #InstitutionalLevel #GroupAwareness

Short description- What is it about?

Students with ad y #iyN> RA G A 2 Y | § A02NE¢E OFANRG 3ISYSNIGAzYy
background, LGBTQIA + students, etc.) are engaged as student ambassadors and role models, known

as the Acrew. They talk with (sooeto-be) students and/or their parents abotheir own experience,
e.g. at secondary schools, information events at community centres, mosques, etc.

Target group

All young people who are interested in studying
especially young people with diversity characteristics

Activities
As an ambassadgou tell about your obstacles, your motivations, your pleasant experiences

but also less pleasant moments. In this way you give the students a concrete view of student
life.


https://www.kuleuven.be/toekomstigestudenten/tijdomdecijfersongelijktegeven/acrew.html

6.4 Summer Start
URL
Hashtags#FirstGenerationStudents #InstitutionalLevel #GroupAwareness
Short descriptiort What is it about?
First generation students oftestruggle with low selésteem and insecurities while starting higher
education. By organising a (optional) Summer Start, UCLL gives them a head start by introducing them
to teachers, fellow students, student services, etc. After this Summer Start,ahesngage in a longer
LI NOAOALI G2NB LINRP2SOG (2 1SSLI Ay (2 QK 2NNEK AGYC
about barriers they experience throughout their learning experience.
Target group
First generation Students

Activities

The studentsneet fellow students, teachers and student counsellors and will work with them
in various workshops.
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https://www.ucll.be/studeren/student-aan-ucll/begeleiding/summer-start-het-hoger-onderwijs
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6.5 Spectrum

Hashtags#Genderldentity¥SexualOrientation #GroupAwareness #InstitutionalLevel
Short description- What is it about?
Spectrum is a studerdriven organisation that brings LGBTQIA+ students (and their allies) together.
They share their coming out stories, organise edesios and educate fellow students and UCLL staff
on challenges for the LGBTQIA+ community.
Target group
Members of the LGBTQIA+ community
Activities
create a home where everyone is welcome, regardless of gender, sex, sexual preference,
origin, education, educational institution

provide input on the differences in gender and sexuality, pointing out the correct terminology.
organise events for members and fellow students


https://www.ucll.be/nieuws/2021/05/16/leuven-heeft-nu-ook-een-lgbtqia-studentenvereniging-0

6.6 Corporate Social Responsibility

0 &

/ - &
ol X

CSR & EVENTS
Corporate Social Responsibility

RL

Hashtags#EncourageParticipation #AllStudents #InstitutionalLevel
Short descriptiorr What is it about?
CSR; Community Social Responsibilityan initiative throughout MCAST that awards 2 credits for
participating in intesintra skills workshop and doing 20 hours of voluntary work to give something
back to the community. This prograne should help to develop and cultivate skills, attitudes and
values for the eal world and empower young and adult learners to become active citizens and be
employable in a dynamic democratic society and economy.
Target group

All Students

Activities

MCAST students have had the opportunity to carry out community work threaigbus areas
such as the environment, culture, education, sports, social care, among others.
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https://www.mcast.edu.mt/mcast-corporate-social-responsibility/
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6.7 Diversity 4 Equality

)

diversity
4equality

RL

Hashtags#NationalLevel 8ocialEntrepreneurship #AllStudents
Short descriptiorr What is it about?

The Diversity 4 Equality student initiative aims to be a coodtsiral community of impact
entrepreneurs that fosters the development of sodiosiness initiatives that promote dtusive
development and contribute to reducing social inequality or environmental impact. Creating positive
impact in our communities is what unites us and the shared purpose of reducing inequality gaps is
what activates us as social entrepreneurs under itotto "mind the gap".

Target group

All Students
Communities in other countries

Activities

create prograrmes based on accessible, open and understandable methodologies so that
anyone who wants to can be an entrepreneur and create social impact

Avantgarde transformation method based on learning through creation

Transformational process through boot camps, mentoring and acceleration for winning teams
of hosted challenges on the African and American continent


https://diversity4equality.com/
https://diversity4equality.com/
https://diversity4equality.com/

6.8 Wellbeing Hub

URL

Hashtags#SupportService #AllIStudents #InstitutionalLevel
Short descriptiort What is it about?
Support Services within MCAST including Counselling and Career Guidance services
Targetgroup
All Students
Activities
MCAST provides services for students who need support. These Services include:
Therapy Service
Addictionrelated issues
Mental Health Services
Nutritional Advice

Tobacco Cessation Support
Sexual Health Services
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https://www.mcast.edu.mt/mcast-wellbeing-hub/
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6.9 Learning Support Unit

URL

Hashtags#InstitutionalLevel #LearningDifficulties #SupportService
Short descriptiort What is it about?

LSU (Learning Support Unit) within MCAST provieldsa-support for students with learning
difficulties, including an EQF level 1 Award in Vocational Skills that helps students with learning
disabilities or learning difficulties consolidate the skills necessary to gain and maintain employment or

to further their education. The course includes basic training for the students to secure employment
with lessons in Hospitality, Office Skills, and Production and Retail, as well as Key Skills such as Maltese,
English, Mathematics, PSHE, IT, and Daily Livingamioh@hity Skills.

Target group

Students with learning difficulties
Student with impairments

Activities

consider different teaching and learning strategies to help you acquire the basic skills in line
with the set Key Skills syllabi, from the foundatfmogrammes to higher level courses

Support during foundation level courses

Extra support in courses at other levels


https://www.mcast.edu.mt/learning-support-unit-2/

6.101 Belong

Hadtags:#NationalLevel #Refugees #MigrationBackground #SupportService
Short description- What is it about?

| Belong Programme supports third country nationals and refugees in improving their language skills
and knowledge of the Maltese history and cuétuto ultimately complete the minimum requirement
for a longterm residence status.

Target group

Refugees
Students with Migration Background

Activities

Offers the following courses:

Stage 1: Préntegration Certificate
0 Maltese language for integratiaiMQF Level 1)20 hours
o English language for integration (MQF Level2D hours
0 Cultural orientation* (MQF Level )20 hours

Stage 2: Integration Certificate (one of the requirements for Lbagn Residence Status)
0 Maltese language for integratioMQF Level 2)50 hours
0 Cultural orientation (MQF Level 2)20 hours
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https://humanrights.gov.mt/en/Pages/Intercultural%20and%20Anti-Racism%20Unit/I-Belong-Courses.aspx
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6.11 TEFCE Toolbox for Community Engagement in

Hashtag#SelfAssessment #Guidelines #InternationalLevel #AllStudents #Institutions
Short descriptiorr What is it about?

The objective of the TEFCE project is to develop innovative and feasible policy tools at the university
and European level for supporting, monitoring and assessing the community engagement of higher
educationinstitutions.

Target group

Higher Education Institutions and staff
Students involved in community engagement

Activities

provides a framework for universities to undertake a learning journey to discover the range of
ways in which their staff, studend external communities cooperate,

to determine the level of mutual benefits achieved through this engagement and to discuss in
a participative way how community engagement can be further improved

provides instructions to increase community engagement


https://www.tefce.eu/toolbox

6.12 Platform for Student Ideas and opinions
URL
Hashtag#ParticipationOpportunities #AllIStudents #NationalLevel
Short descriptiort What is it about?
In Flanders you can find some exampleqiofernal) digital / online platforms for students (often
inspired by local governments) that try to make it as easy as possible for all students to bring up new
ideas and give their opinion on new projects. A known downside is that these platforms aresaxg
(production and maintenance) and mostly reach already highly involved students. Most platforms
connected to a PHE institution have been taken offline, but local governments often use these
platforms.
Target group

Students

Activities

Improvingopportunities for students to get involved
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https://www.citizenlab.co/case-studies
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6.13NUS Tackling Lad Culture

nus
TACKLING

LAD CULTURE

RL

Hashtags#Guidelines #InternationalLevel #Genderequality #Institutions
Shortdescription- What is it about?

b!{ 22YSyQa &a0GdzRSy({ Ol ¥ bigahissaRNdilitaysSondessalihns éndzLILI2 NI
issues affecting disabled students at a local, national and international levektwork is open to all

who seltdefine as woma, including (if they wish) those with complex gender identities which include
'‘woman', and those who experience oppression as woniae.NUS Tackling Lad Culture Hub aims to

provide information about the NUS Women's campaign work on tackling Lad Cuitliresources for
Aa0dzRSy(aQ dzyA2ya ¢K2 glyld G2 ONBFGS GKSANI 26y f 2

Target group

Institutions
Student Unions

Activities

Development of a benchmark tool to agnli dZRSy G4 Q dzyA2ya | yR Ayaidaii
createan effective joint strategy to tackle lad culture

Development of a strategy guideline to tackle lad culture

Launchof the #StandByMe consultation in April 2016

Development of Training Modules


https://www.nusconnect.org.uk/liberation/women-students/tackling-lad-culture

6.14 Principles and Guidelines to Strengthen the
Social Dimensions of Higher Education in the
EHEA

EHEAROME2020

RL

Hashtags#Guidelines #InternationalLevel #InclusivitylnHiistitutions #PublicAuthorities
Short description- What is it about?
The first paneuropeardocument that should help countries and HEIs to work effectively on
strengthening the social dimension in HE, providing a holistic perspective on how to strengthen
student engagement and inclusion through main higher education missions: learning anéh¢gach
research, 3rd mission.
Target group

Institutions

Public authorities

Policy makers

Activities

Provides Guidelines for Institutions, policy and public authorities
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https://ehea2020rome.it/storage/uploads/5d29d1cd-4616-4dfe-a2af-29140a02ec09/BFUG_Annex-II-Communique_PaGs_SocialDimension.pdf













